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MISSOURI DEPARTMENT OF ELEMENTARY AND SECONDARY EDUCATION 
FEDERAL DISCRETIONARY GRANTS SECTION  
PO BOX 480, JEFFERSON CITY, MO  65102-0480 
READING FIRST APPLICATION 
Project Dates April 1, 2004 to June 30, 2005 

DIRECTIONS 
 
Mail the completed form by the postmark deadline of March 1, 2004 to: Federal Discretionary Grants, Missouri Department of Elementary and Secondary Education, PO Box 480, Jefferson City, MO 
65102-0480 
 
Questions, contact Federal Discretionary Grants:  Ph:  (573) 526-3232; Fax:  (573) 526-6698; or e-mail to:  webreplyimprfdg@dese.mo.gov; Visit DESE’s website at:  dese.mo.gov 
SECTION I - FOR DESE USE ONLY 
SIGNATURE OF DESE AUTHORIZED REPRESENATIVE 
 
  

DATE 

 
SECTION II - TOTAL BUDGET 

PROGRAM 6100: 
Salaries 

6200: 
Employee Benefits 

6300: 
Purchased  
Services 

6400: 
Materials/ 
Supplies 

 
SUBTOTAL 

Indirect Cost  
Rate _____%

(optional) 

6500: 
Capital  
Outlay 

 
 

TOTAL 
 
Reading First 

        

SECTION III - DISTRICT AND PROGRAM INFORMATION 
DISTRICT/APPLICANT NAME COUNTY-DISTRICT CODE 

 
NAME AND TITLE OF THE BOARD AUTHORIZED REPRESENTATIVE BUILDING CODE 

 
E-MAIL ADDRESS TELEPHONE NUMBER  FAX NUMBER 

 
NAME OF READING FIRST GRANT CONTACT BUILDING CODE 

 
E-MAIL ADDRESS TELEPHONE NUMBER FAX NUMBER 

 
% OF STUDENTS BELOW THE POVERTY LINE 
AS REPORTED IN THE U.S. CENSUS 
 
_______ 01         _______ 03 

ARE THERE AT LEAST 6,500 STUDENTS SERVED FROM 
FAMILIES LIVING BELOW THE POVERTY LINE? 
 
                          Yes      No 

EMPOWERMENT ZONE 
 
 
     Yes      No 

ENTERPRISE COMMUNITY 
 
 
     Yes      No 

ARE THERE ANY BUILDINGS IN YOUR DISTRICT TARGETED 
FOR SCHOOL IMPROVEMENT UNDER TITLE I? 
 
              Yes      No 

SECTION IV - ASSURANCES AND CERTIFICATION  
The applicant assures the Department of Elementary and Secondary Education (DESE) that it shall: 

1. receive and expend the funds in a manner that is consistent with the intent of the approved application; 
2. keep such records for a period of three years and provide such information as may be necessary for fiscal and program auditing and for program evaluation, and provide DESE any 

information that it may need to carry out its responsibilities under the program; 
3. adhere to the requirements of applicable federal statutes and regulations, state rules governing the programs, and all other applicable statutes, including Title VI of the Civil Rights Act of 

1964; Section 504 of the Rehabilitation Act of 1973; Title VIII of the Education Amendments of 1972; Gun-Free Schools Certification; and Drug-Free Workplace Requirements.  The 
applicant further certifies that people involved in these projects will meet debarment and suspension qualifications described in 34CFR Part 85 and lobbying restrictions described in 34CFR 
Part 82. 

The board-authorized representative fully understands the assurances and the responsibility for compliance placed upon the applicant by the assurances.  The applicant will refund directly to DESE the 
amount of any funds made available to the applicant that may be determined by the Department or an auditor representing the Department to have been misspent or otherwise misapplied.  
SIGNATURE OF BOARD AUTHORIZED REPRESENTATIVE DATE 
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SECTION V – PROGRAM GOAL AND OBJECTIVES 

 
PROGRAM GOAL 

 
All students will read at grade level or above by the end of third grade. 
 

 
PROGRAM OBJECTIVE #1 

(Must be Related to  
Student Learning) 

 
 
 
 
 
 
 
 

 
PROGRAM OBJECTIVE #2 

(Must be Related to  
Student Learning) 

 
 
 
 
 
 
 

 
PROGRAM OBJECTIVE #3 

(Must be Related to 
Professional Development) 

 
 
 
 
 
 
 
 

 
PROGRAM OBJECTIVE #4 

 

 
 
 
 
 
 
 
 

 
 PROGRAM OBJECTIVE #5 
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SECTION VI – DISTRICT AND BUILDINGS TO BE SERVED 
SECTION VI A. – Scoring Guide            15 points possible 
Exceeds Standards   additional 3-1 points Standards   12-4 points Does Not Meet Standards   0 points 
• Data indicates that all the buildings to be served have 

at least 50% of the students in the bottom two levels of 
the MAP, Communication Arts for 3rd grade 

 
• All buildings to be served have greater than 10% of the 

students on Free and Reduced lunch 
 
• Proposal contains a profile of each school to be 

funded.  It includes significant additional demographic 
information to further substantiate need 

 
• Proposal describes how eligible schools demonstrate 

readiness and capacity to make needed changes. e.g. 
staff support, stability issues 

 
• Composite staff buy-in is 100%  

 
• All teachers are appropriately certified 

 

• Data indicates that a majority (50% or more) of the 
buildings to be served have at least 30-49% of 
students in the bottom two levels of the MAP, 
Communication Arts for 3rd grade 

 
• The single attendance area is identified for 

improvement or for multi attendance areas, the data 
indicates 1 or more schools in the LEA are identified 
for improvement 

 
• A majority (50% or more) of the buildings to be served 

all have at least 15% of their students on Free and 
Reduced lunch 

 
• The application contains a profile of each school to be 

funded that includes significant additional demographic 
information to further substantiate need 

 
• Composite staff buy-in is at least 80%  

 
• 95% of teachers are appropriately certified  

• Data indicates that all of the buildings to be served have 
0-29% of the students in the bottom two levels of the 
MAP, Communication Arts for 3rd grade 

 
• No single attendance areas were identified for 

improvement. Multi attendance area data indicates no 
schools in the LEA are identified for improvement 

 
• A majority (50% or more) of the buildings to be served 

have less than 15% of students on Free and Reduced 
lunch 

 
• The application contains a profile of each school to be 

funded that includes little additional demographic 
information to further substantiate need 

 
• Composite staff buy-in is less than 80%  

 
• Less than 95% of teachers appropriately certified  

SECTION VI B. – DISTRICTS AND BUILDINGS TO BE SERVED NARRATIVE  
The narrative for this section will address the standards as listed.   
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SECTION VI B. – DISTRICTS AND BUILDINGS TO BE SERVED NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  



MO500-2426  5 

SECTION VI C. – SCHOOL PROFILE (ONE PAGE PER BUILDING) Include a profile of each building to be funded that details significant additional demographic information to further substantiate need. 
COUNTY-DISTRICT CODE  BUILDING CODE BUILDING NAME 
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SECTION VI D. – BUILDING DATA TABLE 
BUILDING 
CODE 

BUILDING NAME BUILDING CONTACT BUILDING CONTACT PHONE BUILDING CONTACT E-MAIL 
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SECTION VI D. – BUILDING DATA TABLE (CONTINUED) 
BUILDING 
CODE 

% MAP BUILDING ENROLLMENT FREE & REDUCED 
LUNCH 

% OF STAFF BUY-IN % OF STAFF 
CERTIFICATION 

NUMBER OF TEACHERS 

 
 
 

     K-3  SE LEP 

 
 
 

        

 
 
 

        

 
 
 

        

 
 
 

        

 
 
 

        

 
 
 

        

 
 
 

        

 
 
 

        

 
 
 

        

 
 
 

        

 
 
 

        

 
 
 

        

 
 
 

        

 
 
 

        

TOTAL 
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SECTION VI E. – INTRODUCTION – LIMITED TO SPACE PROVIDED 
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SECTION VII – INSTRUCTIONAL ASSESSMENT            
SECTION VII A. – SCORING GUIDE            10 POINTS POSSIBLE 
Exceeds Standards   additional 2-1 points  Standards   8-3 points Does Not Meet Standards   0 points 

• Proposal provides the schedule and details for 
assessment administration 

 
 

• Proposal describes the selection and administration of 
rigorous screening, diagnostic, progress monitoring 
and outcomes based instructional reading 
assessments  

 
• Proposal provides evidence of the proven validity and 

reliability of the selected assessments 
 
• Proposal describes alignment of the assessments with 

the instructional programs of the selected schools 
 
• Proposal describes how information from assessments 

will be used to make instructional decisions and to plan 
appropriate interventions for K-3 students 

 

•  Proposal inadequately demonstrates use of valid and 
reliable classroom based screening and diagnostic 
assessments that are aligned with the instructional 
program 

SECTION VII B. – INSTRUCTIONAL ASSESSMENT NARRATIVE 
The narrative for this section will address the standards as listed.   
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SECTION VII B. – INSTRUCTIONAL ASSESSMENT NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
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SECTION VIII – INSTRUCTIONAL STRATEGIES AND PROGRAMS          
SECTION VIII A. – SCORING GUIDE            20 POINTS POSSIBLE 
Exceeds Standards  additional 4-1 points Standards   16-5 points Does Not Meet Standards   0 points 

• Proposal describes how these instructional 
strategies will be aligned with the Missouri Show-
Me Standards and Grade Level Expectations 
 

• Proposal describes how these instructional 
strategies will include explicit and systematic 
instruction related to the five components of 
reading 

 
• Proposal describes coordinated instructional 

sequence 
 

• Proposal describes alignment with instructional 
materials  

 
• Proposal includes at least 90 minutes of 

uninterrupted instructional time and additional 
practice and intervention time 

 

• Proposal describes how instructional strategies are 
based on SBRR 

 
• Proposal includes 90 minutes of uninterrupted 

instructional time and describes how comprehensive 
reading programs based on SBRR will be selected and 
implemented to provide instruction for all K-3 students 

 
• Proposal describes how instructional strategies and 

programs will address the five essential components of 
reading 

 
• Proposal describes how the instructional strategies and 

programs will enable students to be proficient readers 
as measured by Terra Nova and MAP Communication 
Arts at the end of each grade level  
K-3 

 
• Proposal describes how instructional strategies and 

interventions based on SBRR will be used to accelerate 
performance and monitor progress of students who are 
reading below grade level and those who are furthest 
from meeting the Show-Me Communication Arts 
Standards 

 
• Proposal describes how comprehensive reading 

programs based on SBRR will be implemented without 
layering selected programs on top of non-research 
based programs already in use 

 

• Proposed instructional strategies are not based on 
SBRR 

 
• Proposed strategies do not include at least 90 minutes 

of uninterrupted instructional time 
 
• Proposed process for selecting and implementing 

reading program lacks basis in SBRR 
 
• Proposed strategies and programs do not teach the five 

essential components of reading 
 
• Proposed program is not complete for use as a 

comprehensive instructional program 

SECTION VIII B.  –  INSTRUCTIONAL STRATEGIES AND PROGRAMS NARRATIVE 
The narrative for this section will address the standards as listed.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  



MO500-2426  12 

SECTION VIII B.  –  INSTRUCTIONAL STRATEGIES AND PROGRAMS NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
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SECTION IX – INSTRUCTIONAL MATERIALS          
SECTION IX A. – SCORING GUIDE            10 POINTS POSSIBLE 
Exceeds Standards  additional 2-1 points Standards   8-3 points Does Not Meet Standards   0 points 

• Proposal describes how these instructional materials 
will include focus on explicit and systematic instructional 
strategies 

 
• Proposal describes how the materials include 

coordinated instructional sequence 
 

• Proposal describes how varied reading genre are 
included in materials that will be incorporated into the 
program (e.g., fiction, non-fiction, poetry, etc.) 

• Proposal describes the selection and 
implementation of instructional materials based 
on SBRR, including supplemental and 
intervention programs and materials, that are 
integrated and coordinated with the 
comprehensive reading program and the five 
essential components of reading 
 

• Proposal describes the selection and 
implementation of instructional materials that 
include reading levels that meet the 
requirements of various instructional strategies 
and the needs of all children 
 

• Proposal contains assurances that instructional 
materials will be used for their intended 
purposes, ( e.g. supplemental, intervention) 

 

• Instructional materials are not aligned with the 
comprehensive reading program 

 
• Instructional materials will be used for a purpose 

other than their intended purpose (e.g. using 
supplemental materials as the comprehensive 
reading program)  

SECTION IX B. – INSTRUCTIONAL MATERIALS NARRATIVE  
The narrative for this section will address the standards as listed.   
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SECTION IX B. – INSTRUCTIONAL MATERIALS NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
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SECTION X – INSTRUCTIONAL LEADERSHIP          
SECTION X A. – SCORING GUIDE            10 POINTS POSSIBLE 
Exceeds Standards  additional 2-1 points Standards   8-3 points Does Not Meet Standards   0 points 

• The proposal describes the involvement of the 
superintendent in assuring the success of the 
project 

 
• Proposal describes the involvement of a district 

leader who is responsible for aligning reading 
curriculum to the Show Me standards 

 
• Proposal assures continuity of instructional 

leadership at the school level to the extent 
possible 

• Proposal identifies who will provide instructional 
leadership at the district and building levels and 
describes expertise, time commitment to Reading 
First and duties and responsibilities 

 
• Proposal describes how the building principals 

will demonstrate commitment to this project 
including attendance at professional development 
opportunities provided for staff in buildings to be 
served 

 
• Proposal describes the commitment of the 

leadership to the principle that all children can be 
taught to read 

 
• Proposal describes the roles of the 

superintendent and building principal in 
maintaining focus and assuring adequate 
resources, removing barriers to success, 
protecting instructional time and providing time in 
the schedule for teachers and principals to share 
what they have learned 

 
• Proposal describes how data will be used to 

provide extra help and support where needed 
 

• Proposal details the hiring of a sufficient number 
of coaches to provide support for good 
implementation of all aspects of the program 

 

• Designated individuals do not have clearly defined 
duties and responsibilities to provide instructional 
leadership 

 
• Proposal fails to provide training for principals, building 

leaders, or district personnel related to improving 
reading instruction 

SECTION X B. – INSTRUCTIONAL LEADERSHIP NARRATIVE  
The narrative for this section will address the standards as listed.   
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SECTION X B. – INSTRUCTIONAL LEADERSHIP NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
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SECTION XI – DISTRICT AND SCHOOL BASED PROFESSIONAL DEVELOPMENT          
SECTION XI A. – SCORING GUIDE            20 POINTS POSSIBLE 
Exceeds Standards   additional 4-1 points Standards   16-5 points Does Not Meet Standards   0 points 

• Proposal describes how professional 
development needs of teachers will be assessed 
and how professional development plans will be 
designed around those specific needs 

 
• Proposal describes a varied and full range of 

professional development experiences that are 
intensive, focused and of sufficient duration to 
achieve the purposes and goals of the training  

 
• Proposal describes how the district will coordinate 

professional development with any Birth-5 literacy 
programs 

• Proposal describes how results-based 
professional development of K-3 teachers, K-12 
special education teachers, ESL teachers and 
other instructional staff will be provided 

 
• Proposal describes how reading coaches 

(minimum one for every 20 teachers) will provide 
at least four classroom-based sessions per month 
to participating teachers based on individual 
needs  

 
• Proposal describes how the results-based 

professional development will include intensive 
and focused attention to: 

1.  essential components of reading 
instruction  

 
2.  implementing programs, and strategies 

based on SBRR that utilize appropriate 
materials in the classroom and library  

 
3.  screening, diagnostic, and classroom-

based instructional assessments using a 
variety of delivery methods 

 
• Proposal describes how results-based 

professional development will be clearly aligned 
with the instructional program and the Show-Me 
State Standards and Missouri Assessment 
Program 

 
• Proposal will include adequate time allowances 

for teachers to learn new concepts and to practice 
what they have learned 

 
• Proposal describes how targeted professional 

development will be provided for teachers who 
need additional assistance 
 

• Proposal describes how teachers will be provided 
adequate time for learning and implementing 
scientifically based reading instruction, including 
time for study, observation, practice, application, 
and evaluation 

 

• Proposed professional development plan is 
inadequate or not adequately coordinated with 
classroom instruction 

 
• Proposed plan relies on single-event workshops 

as the main delivery mechanism for professional 
development 

 
• Proposed professional development plan is not 

aligned with the district professional development 
plan 

 
• Proposed professional development plan is not 

consistent with Reading First requirements 
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SECTION XI B. – DISTRICT AND SCHOOL BASED PROFESSIONAL DEVELOPMENT NARRATIVE 
The narrative for this section will address the standards as listed.   
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SECTION XI B. – DISTRICT AND SCHOOL BASED PROFESSIONAL DEVELOPMENT NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
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SECTION XII – DISTRICT BASED TECHNICAL ASSISTANCE          
SECTION XII A. – SCORING GUIDE            10 POINTS POSSIBLE 
Exceeds Standards  additional 2-1 points Standards   8-3 points Does Not Meet Standards   0 points 

• Proposal describes how local professional 
development will be coordinated with state 
professional development and technical 
assistance related to improving reading 
achievement 

 
• Proposal describes how high quality technical 

assistance will include: 
1. identifying professional development 

needs 
2. implementing professional development 
3. budgeting 
4. managing data 

 

• Proposal describes a clear plan for district 
provided technical assistance including provisions 
for adequate resources from a variety of funding 
sources 

 
• Proposal describes the facilitation of on-going job-

embedded professional development 
 

• Proposal describes how the district will provide 
assistance in developing specific, measurable, 
attainable, researched-based and time-phased 
objectives 

 
• Proposal describes how the district will provide 

the assessments (DIBELS, TERRA NOVA, MAP 
Communication Arts 3rd Grade, and ERDA-R) and 
data for grades K-3 for monitoring the progress 
and success of the program 

 
• Proposal describes how the district will generate 

community understanding and support for the 
program 

 

• Proposal contains inadequate plans to provide 
technical assistance to participating schools 

SECTION XII B. – DISTRICT BASED TECHNICAL ASSISTANCE NARRATIVE  
The narrative for this section will address the standards as listed.   
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SECTION XII B. – DISTRICT BASED TECHNICAL ASSISTANCE NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



MO500-2426  22 

SECTION XIII – QUALIFICATIONS, RESPONSIBILITIES AND TRAINING OF READING FIRST COACHES 
SECTION XIII A. – SCORING GUIDE            10 POINTS POSSIBLE 
Exceeds Standards  additional 2-1 points Standards   8-3 points Does Not Meet Standards   0 points 

• Proposal includes a specific plan for recruiting 
qualified applicants and a timeline for filling the 
position with a well-qualified candidate 

 
• Proposal includes a specific plan for supporting 

and training of the Reading First coach 
 
 

• Proposal includes a detailed description of the 
proposed RF Literacy Coach’s qualifications, 
which should include: 
1. knowledge of current research in the five 

essential components of reading instruction 
2. experience as a successful Special 

Education, ESL, reading resource or primary 
classroom teacher 

3. experience as a building teacher-leader 
and/or professional development facilitator 

4. understanding of the importance of using 
assessment data to inform decisions and 
communicating results to students, staff, 
parents, the community, and all stakeholders 

• Proposal provides a complete explanation of the 
roles and responsibilities of the RF Literacy 
Coach which should include, but not be limited to: 
1. attending state-level training, training 

provided by the RPDC & district and other 
training as needed 

2. serving as a mentor, model, and coach for all 
teachers and others (paraprofessionals, 
tutors, etc.) involved in implementing the 
program 

3. encouraging colleagues to participate in 
quality professional development 
experiences related to the five essential 
components of reading instruction 

4. offering specialized literacy assistance for 
working with struggling readers  

5. coordinating intervention plans with 
classroom instruction  

6. coordinating efforts with Title I, preschool 
programs, Special Education, ESL, and all 
federal, state, and local programs that 
address the literacy needs of students 

7. establishing communication links with 
parents, the community, preschool programs, 
and nearby universities 

 

• Proposal contains inadequate description of 
qualifications, responsibilities and training 

 

SECTION XIII B. – QUALIFICATIONS, RESPONSIBILITIES AND TRAINING OF READING FIRST COACHES NARRATIVE  
The narrative for this section will address the standards as listed.   
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SECTION XIII B. – QUALIFICATIONS, RESPONSIBILITIES AND TRAINING OF READING FIRST COACHES NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
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SECTION XIV – EVALUATION STRATEGIES AND REPORTING          
SECTION XIV A. – SCORING GUIDE            15 POINTS POSSIBLE 
Exceeds Standards  additional  3-1 points Standards   12-4 points Does Not Meet Standards   0 points 

• Proposal describes a well-articulated plan for 
assessing the implementation of Reading First at 
the school level that includes a classroom teacher 
observation process 

 
• Proposal provides specific intervention steps with 

a timeline for monitoring the progress of students 
and staff in each building to be served 

 
• Proposal names specific qualified staff who will 

be responsible for accurate and timely reporting 
requirements 

 
• Proposal includes a plan for enhancing stability in 

leadership and staff in order to increase 
achievement outcomes for all students 

 
• Proposals must include a provision that schools 

will agree to participate in national evaluations as 
required by the United States Department of 
Education as part of Reading First accountability   

• Proposal describes goals/objectives consistent 
with the desired outcomes and required activities 
of the Reading First program.  Objectives must be 
stated in such a way that they are specific, 
measurable, attainable, research-based and 
include a timeline 

 
• Proposal describes how the evaluation plan will 

document effectiveness of Reading First activities 
within buildings to be served and district as a 
whole 

 
• Proposal describes how the results of the 

standardized outcome assessments (DIBELS, 
TERRA NOVA, MAP Communication Arts 3rd 
Grade, ERDA-R) will be disaggregated to reflect 
the population of students participating within the 
school (s), e.g. low-income, major racial and 
ethnic groups, students with disabilities and ESL 
and reported to stakeholders and DESE 
 

• Proposal describes how the district will use 
school evaluation data annually to determine 
need for intervention in schools not meeting the 
Reading First Goals 

 
• Proposal describes a summative evaluation of 

MAP data at the end of three years of 
implementation 

 

• Proposal lacks a clear plan to document the 
effectiveness of local Reading First activities for 
buildings to be served and the LEA as a whole 

 
• Proposal lacks a clear plan to make decisions 

based on evaluation outcomes, including 
interventions 

SECTION XIV B. – EVALUATION STRATEGIES AND REPORTING NARRATIVE  
The narrative for this section will address the standards as listed.   
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SECTION XIV B. – EVALUATION STRATEGIES AND REPORTING NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
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SECTION XV – ACCESS TO PRINT MATERIALS 
SECTION XV A. – SCORING GUIDE            5 POINTS POSSIBLE 
Exceeds Standards   additional 1 point Standards   4-2 points Does Not Meet Standards   0 points 

• Proposal describes coordination with other 
funding sources 

 

• Proposal describes how students will be provided 
access to class, school and community libraries 
and outside reading programs 

 
• Proposal describes how students will be 

encouraged to utilize engaging reading materials  
 

• Proposal describes how students will have 
access to a wide array of engaging reading 
materials, including both expository and narrative 
texts 

• Proposal fails to describe the utilization of library 
and outside reading programs that provide 
students with access to engaging reading 
materials 

SECTION XV B.  –  ACCESS TO PRINT MATERIALS NARRATIVE  
The narrative for this section will address the standards as listed.   
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SECTION XV B.  –  ACCESS TO PRINT MATERIALS NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
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SECTION XVI – SERVING SPECIAL POPULATIONS          
SECTION XVI A. – SCORING GUIDE            10 POINTS POSSIBLE 
Exceeds Standards  additional 2-1 points Standards   8-3 points Does Not Meet Standards   0 points 

• Proposal details how additional resource people, 
materials and time will be integrated to support 
these special needs populations 

• Proposal adequately describes how grant 
activities will serve K-12 special education 
students and staff 

 
• Proposal adequately describes how grant 

activities will serve K-3 limited English proficient 
students and staff currently in the district or 
provide plans for future services if no population 

 

• Proposal does not adequately describe how grant 
activities will serve K-12 special education 
students and staff 

 
• Proposal does not adequately describe how grant 

activities will serve K-3 limited English proficient 
students and staff 

SECTION XVI B. – SERVING SPECIAL POPULATIONS NARRATIVE  
The narrative for this section will address the standards as listed.   
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SECTION XVI B. – SERVING SPECIAL POPULATIONS NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
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SECTION XVII – MANAGEMENT PLAN AND COORDINATION OF RESOURCES          
SECTION XVII A. – SCORING GUIDE            10 POINTS POSSIBLE 
Exceeds Standards  additional 2-1 points Standards   8-3 points Does Not Meet Standards   0 points 

• Proposal describes how the district will coordinate 
its Reading First initiative with other literacy 
programs in the district and infuse the principles 
of scientifically based research into all programs 

 
• Proposal makes effective use of other state and 

federal professional development resources 

• Proposal demonstrates that the staff for 
administering local Reading First activities is 
adequate in size and qualifications to support the 
number and needs of the selected schools 

 
• Proposal includes a detailed timeline of activities, 

including benchmarks for carrying out the 
required elements of the Reading First program 

 
• Proposal demonstrates that the allocation of 

resources will be sufficient to carry out the plan 
successfully 

 
• Proposal describes how the district will build on 

and promote coordination among literacy 
programs in the district to increase the 
effectiveness of these programs and to avoid 
duplication of efforts 

 
• Proposal demonstrates that all activities are 

integrated and will operate in a coherent and 
seamless fashion 

 
• Proposal describes how the activities funded by 

the grant will be continued after the grant period 
 

• Proposal does not include sufficient staff for 
carrying out the Reading First plan 

 
• Proposal does not include complete timelines of 

activities, including benchmarks 
 

• Proposal allocated inadequate resources to carry 
out the Reading First plan 

SECTION XVII B. – MANAGEMENT PLAN AND COORDINATION OF RESOURCES NARRATIVE  
The narrative for this section will address the standards as listed.   
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SECTION XVII B. – MANAGEMENT PLAN AND COORDINATION OF RESOURCES NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
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SECTION XVIII – BUDGET          
SECTION XVIII A. – SCORING GUIDE            5 POINTS POSSIBLE 
Exceeds Standards  additional 1 point Standards   4-2 points Does Not Meet Standards   0 points 

• Proposal lists other local, state or federal dollars 
that will be used to fund Reading First activities 

• For year 1, the proposal includes a cost effective 
budget including both a line item and narrative 
description in addition to using the budget 
summary form.  State the number of pupils to be 
served and the per pupil cost. 

 
• For years 2 and 3, the proposal narrative 

estimates a budget summary 
 

• Proposed budget is not cost effective 
 

• Proposed budget lacks the necessary details 
 
 

SECTION XVIII B. – DISTRICT BUDGET NARRATIVE  
The narrative for this section will address the standards as listed.   
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SECTION XVIII B. – DISTRICT BUDGET NARRATIVE (CONTINUED) 
The narrative for this section will address the standards as listed.   
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SECTION XVIII C. – FIRST YEAR READING FIRST BUILDING BUDGET (COPY AS NEEDED) 
BUILDING NAME 

 
BUILDING CODE 
 
 

BUDGET ITEMIZATION GRANT FUNDS 
REQUESTED 

6100: Salaries 
Reading Coach 
 
 
 

 

6100 Subtotal $ 
6200: Employee Benefits (optional categories) 
FICA 
Medicare 
Retirement (Teacher or Non-Teacher) 
Health, Life, and/or Dental Insurance 
Other Benefits 

 

6200 Subtotal $ 
6300: Purchased Services 
 
 
 
 
 

 

6300 Subtotal $ 
6400: Materials/Supplies 
 
 
 
 
 
 

 

6400 Subtotal  

6100-6400 Subtotal  

Indirect Cost Optional (Restricted Rate:  ____% X Subtotal) $ 
6500: Capital Outlay 
 
 

 

6500 Subtotal $ 

TOTAL $ 
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SECTION XVIII D. – FIRST YEAR READING FIRST DISTRICT BUDGET  
BUDGET ITEMIZATION GRANT FUNDS 

REQUESTED 
6100: Salaries 
 
 
 
 

 

6100 Subtotal $ 
6200: Employee Benefits (optional categories) 
FICA 
Medicare 
Retirement (Teacher or Non-Teacher) 
Health, Life, and/or Dental Insurance 
Other Benefits 

 

6200 Subtotal $ 
6300: Purchased Services 
 
 
 
 
 

 

6300 Subtotal $ 
6400: Materials/Supplies 
 
 
 
 
 
 

 

6400 Subtotal  

6100-6400 Subtotal  

Indirect Cost Optional (Restricted Rate:  ____% X Subtotal) $ 
6500: Capital Outlay 
 
 

 

6500 Subtotal $ 

TOTAL $ 
Administration Costs are limited to 3.5% of the districts total budget.
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SECTION XVIII E. READING FIRST BUDGET SUMMARY 

 Building Building Building Building Building Building Building Building  
GROUP 1 Code 

 
______ 

Code 
 

_____ 

Code 
 

_____ 

Code 
 

______ 

Code 
 

______ 

Code 
 

_______ 

Code 
 

_______ 

Code 
 

_______ 

SUBTOTAL 

6100: Salaries          

6200: Employee Benefits          

6300: Purchased Services          

6400: Materials/Supplies          

Subtotal          

Indirect Cost Rate ______%          

6500: Capital Outlay          

GROUP 1  SUBTOTAL  $ $ $ $ $ $ $ $ $ 

 Building Building Building Building Building Building Building   
GROUP 2 Code 

 
 

Code 
 

Code 
 

Code 
 

Code 
 

Code 
 

Code 
 

 TOTAL 

6100: Salaries          

6200: Employee Benefits          

6300: Purchased Services          

6400: Materials/Supplies          

Subtotal          

Indirect Cost Rate ______%          

6500: Capital Outlay          

GROUP 2 SUBTOTAL  $ $ $ $ $ $ $  $ 

GROUP 1 SUBTOTAL $ 

 GROUP 2 SUBTOTAL $ 

 DISTRICT ACTIVITIES SUBTOTAL $ 

GRAND TOTAL $ 

Administrative Costs (not including Indirect Cost) $ 
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	32: To increase the reading scores of all K-3 students in the Arcadia Valley Elementary as measured by age/skill appropriate assessments to achieve grade level by the end of the 2006-2007 school year.  All K-3 students will be included in the assessment and diagnosis program under Reading First that will allow for initial diagnosis and at least monthly assessment.  The Assessment instruments will include the DIBELS, ERDA-R, TERRA NOVA, and district selected assessments related to the district reading curriculum.  All students will increase their reading levels by more than the normal year's growth rate under each assessment instrument each year of the program.
	33: All Kindergarten through second grade students will increase their Terra Nova reading scores and all third grade students will achieve at the proficient level each year as measred on the MAP.  The Terra Nova scores will be measured by an increase in the grade mean equivalent by  least 0.5 points each year from 2005 to 2007.  The MAP will show an increase in the number of students scoring in the advanced and proficient levels by 8% each year and a reduction in the number of students scoring in the step 1 and progressing levels by 7% each year from 2005 to 2007.
	34: To provide professional development for the district reading coach, all K-3 classroom teachers, district special education teachers, Title I reading teachers and Elementary and selected district administrators in the five areas of reading instruction that allows the development and  implementation of new reading curriculum and reading strategies.  The professional development activities will be measured based on the attendance at the state/RPDC provided training, the monthly local training and the special events at the local level.  The professional develoment will also be measured by the classroom observations and collection of student assessment by the reading coach and the building principal.
	36: The number of students served through special education in grades kindergarten through thrid will be reduced by 10% each year from 2004-2005 to 2007-2008.  This objective will be measured by the number referrals that are made and accepted by the special education department.  The decrease in the number of students served by special education services will be reduced through the intervention strategies that are being used under the Reading First Program.
	38: Staff and Administration: The staff and administration of the AV Elementary School is relatively young, but highly motivated and willing to work hard.  Currently we have four kindergarten, four first grade, four second grade, three third grade, two special education, and three Title I teachers in the building who are all certified.  Both Title I teachers and one third grade teacher also have their reading specialization certification.  The building principal is certified and 96.97% of the staff have regular certification.  The one teacher who is reported on Core Data as having an expired certificate has obtained full certification.  The staff has been meeting weekly since early December to discuss and work on the AVE Reading First Project.  Their complete support is evident through their 100% buy-in for the Reading First Initiative based on a survey taken in January 2004.  This buy in is demonstrated in the hard work that they have done to complete this application.  This application is truly a building effort.   

Terra Nova Data
	                                                                      Median National Percentile	                                             Grade Mean Equivalent
Grade Level	               1999-2000     	2000-2001	      2001-2002	       2002-2003	      1999-2000	     2000-2001	      2001-2002	        2002-2003
Kindergarten	                  81.0	                64.0	              85.8	                     79.6	              1.3	                 1.3	                   1.6                    	1.4
1st Grade	                       60.5                	79.5	              69.0	                     70.0	               2.1	                2.7	                   2.2	                    2.4
2nd Grade	                      68.0	                59.3	              73.0	                     64.5	               3.5	                3.3	                   4.4	                    3.8

MAP Scores                    Advanced and Proficient                       -Step 1 and Progressing 
Year
1998-1999                                36.8                                                            22.4  
1999-2000                                36.8                                                            21.8  
2000-2001                                34.4                                                            33.3  
2001-2002                                37.5                                                            18.2  
2002-2003                                36.4                                                            21.2  

                                        Reading Below Grade Level:            SPED                      Ttile I Reading
First Grade:                                      29                                     3                                  30
Second Grade:                                 19                                     3                                  18
Third Grade:                                     31                                    10                                 11

Currently the AVE uses the following reading assessment procedures.
Title I:  A Multi-Criterion Sheet is used to determine eligibility for Reading Recovery.  This consists of MAP, Terra Nova, DIAL Text Reading Level from Benchmark of Rigby, Text Reading Level from our Observation Survey.  The Observation Survey is a Title I document that teachers mark at the end of each year indicating how every student in their class rates.  According to grade level, criteria changes on this document. 
Kindergarten: DIAL is used for students entering this grade level
First: The Text Reading Level from the Observation Survey is used for students entering First Grade.
Second: The Text Reading Level from Benchmark Rigby is used for students entering second grade.
Third: The Text Reading Level from Benchmark Rigby, Terra Nova and MAP are used for students entering third grade.
Fourth: The MAP and the Text Reading Level from Benchmark Rigby, Terra Nova and MAP are used for students entering fourth grade.

The Arcadia Valley Elementary meets the required 30% of students in Step 1 and progressing for the 2000-2001 school year.  Achievement levels in all academic areas have historically been high in the AV Elementary.  The data above shows that there has been a slight decline in reading 1999-2000 with sporadic results after that.  The achievement decline corresponds to the retirement of several classroom teachers within the building.  

	39: 047-062
	40: 4020
	41: Arcadia Valley Elementary
	42: The Arcadia Valley Elementary (AVE), which serves grades kindergarten through 4th grades, is the only elementary building in the Arcadia Valley School District.  All the data in section VIB describe this building.  The AVE serves 397 students with 59.96% on free and reduced lunch.  The building is a Title I targeted assistance school that is not targeted school improvement.  The building is in the process of applying for Title I school-wide status to allow all students in the building to receive services under Title I.  The building has a committee that has been working on the school-wide proposal all year.   
Staff and Administration: In the past five years the average years of teacher experience has dropped by 2.5 years.  The average years of experience for the K- 3 classroom teachers has dropped by an average of 5.2 years with all the first and second grade teachers having less than 5 year experience in their grade.  Administratively the current principal is the third person employed for the position in the last 5 years.  The Title I other support staff have been rather consistent and supportive.  The recent changes in staff and building leadership have resulted in a fragmented reading curriculum.  Based on the work of Simmons and Kame'enui (2003) in the development of the Consumer's Guide to Evaluating a Core Reading Program, a core reading program has to be consistent and developed with supplemental materials to cover weaknesses.  What the Arcadia Valley Elementary has is a disjointed reading program that has lost focus and continuity.  The entire staff has worked on selection of a core reading program and believe that the new curriculum is needed to set the tone and focus for the elementary school.  

The Arcadia Valley R-II School District conducts a comprehensive needs assessment program to assist in determining direction for change within the district.  Surveys are conducted of the staff, students, and community.  The CSIP Committee meets quarterly and building CSIP committees meet monthly to assess and evaluate school improvement.  Based on the responses of community and staff responses on surveys to determine the improvement needs within the district that were conducted in the early Fall of this year, reading instruction and reading curriculum improvement were rated as the greatest needs within school.  Staff development survey data conducted last spring indicates that reading instruction was the second greatest need for all district staff behind technology training. Based on the surveys and achievement data the District began a Readership Committee this year to guide the improvement of reading instruction in grades K through 12.  This Committee has been meeting monthly since September and has developed strategies fro reading in every building in the District.  For the Arcadia Valley Elementary they have identified several strategies that follow the research-based concepts of Reading First.  A 3rd grade reading teacher with reading certification along with the Title I reading teachers have taken the lead in providing in-service activities to the other teachers.  They have taken on the role of coach or mentor in a limited capacity (they still have their own classroom responsibilities).  In addition, the elementary staff has been provided in-service on developing reading strategies on a monthly basis.  

The building principal, the district special education director and the Title I coordinator have participated in the DESE sponsored Missouri Readership Academy.  The Readership Academy provides a series of one-day workshops four times per year, with the mission of improving the knowledge base of building-level administrators in the area of reading. Workshops focus on a variety of reading topics, including organizing for effective literacy instruction, using reading assessments to inform instruction, instructional methodology, reading resources, and curriculum.  
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	256: The Arcadia Valley R-II Elementary School provides a very successful academic program.  The building has a staff that actively participates in all district improvement initiatives and strives to obtain student success and high achievement.  Historically the achievement level of the students within the building has been, overall, very high.  However, in the past few years the building has seen a high turnover in staff due to retirement.  This has resulted in a staff that is highly energetic but one that no longer has a coherent focus and background in the professional development that has resulted in the historical high achievement.  Our reading achievement shows the most evidence of this lack of continuity as many of the new teachers come from different instructional backgrounds.  The fact that the building did not meet the Missouri standard for 3rd grade reading on the district's Annual Performance Report highlights the need for a comprehensive and consistent curriculum along with methods of instruction in reading based on scientific based research.   Our young and energetic staff has been working to raise student achievement and their 100% buy-in to this project demonstrates their level of concern.  The teachers have been meeting by grade level with the special education and Title I teachers meeting with each grade level group.  Currently we have four kindergarten, four first grade, four second grade, three third grade, two special education, and three Title I teachers in the building.  Both Title I teachers and one third grade teacher have their reading specialization certification.  The administration has also supported this program.  The Board of Education has provided support and approved the proposal.  The Superintendent has provided guidance and support and will participate in the professional development activities and he will be involved in the evaluation process for the program.  The federal programs and special education coordinators have provided assistance for integration with other federal programs and special education.  They will attend professional development as appropriate and work on providing additional funding from other sources to assist the AVE Reading First Program.  

The work of the teachers in the Arcadia Valley Elementary has led to the development of the objectives for the AVE Reading First Program that will allow the building to meet the goal of all students reading at grade level or above by the end of the third grade:
Objective #1 will increase the reading scores of all students in grades K-3 by developing an assessment program that leads to screening, diagnostics, and the development of reading strategies based on SBRR.
Objective #2 will increase student reading achievement as measured by Terra Nova and MAP testing.
Objective #3 will increase student reading achievement by providing professional development for classroom teachers, special education teachers, Title I reading teachers, the reading coach, and administrators that is based on SBRR and that leads to new teaching strategies.
Objective #4 will increase student reading achievement by developing parent involvement in student reading. 

To meet the goal of the program and the objectives listed above, the AVE staff has evaluated and chosen a core reading series along with supplement reading materials.  All kindergarten through third grade teachers have assisted with the choice of a core reading series.  Grade-level teams completed the Consumer's Guide to Evaluating a Core Reading Program Grades K-3: A Critical Elements Analysis dated March 2003, developed by Simmons and Kame'enui for the Institute for the Development of Educational Achievement, University of Oregon.  From the evaluation of the Consumer's Guide the grade-level teams decided that the Harcourt Trophies is the core reading program best suited to the needs of our students.  

The AVE staff will provide instruction through the Harcourt Trophies Reading Curriculum which has been aligned to SBRR.  They will provide student assessment that includes screening, diagnostic, progress monitoring, and outcomes based instructional reading assessments under the building assessment plan. 

The building literacy coach and the building principal will provide leadership by providing diagnostic/prescriptive models of reading, developing and implementing staff development, modeling lessons in teacher’s classroom’s and coaching for changes in instruction in the classroom, how to conduct council meetings to facilitate discussion of students and developing plans for progress, conducting parent meetings, how to make changes in teaching strategies, lead staff development which build the staff into a self extending model of learning and progress, and to evaluate the program.

The entire AVE Reading First Program will be continuously evaluated, including continuous student assessment, to ensure that the goals and objectives of the program are met and that all our children are reading at grade level by the end of the third grade.
	257: Currently the Arcadia Valley Elementary does not have a structured program for screening, diagnosing, and monitoring student progress in reading.  The assessment process has been fragmented and disjointed as shown by the selection of assessment instruments.  We have used Accelerated Reader's STAR reading to determine grade-level for our students.  For Title I a Multi-Criterion Sheet is used to determine eligibility for Reading Recovery.  This consists of MAP, Terra Nova, DIAL Text Reading Level from Benchmark of Rigby, and Text Reading Level from our Observation Survey.  The Observation Survey is a Title I document that teachers mark at the end of each year indicating how every student in their class rates.  In kindergarten the DIAL is used for placement.  The Text Reading Level from the Observation Survey is used for students entering First Grade. The Text Reading Level from Benchmark Rigby is used for students entering second grade. The Text Reading Level from Benchmark Rigby, Terra Nova and MAP are used for students entering third grade.  We do not have an on-going system of assessment to guide instruction.  The AVE Reading First Project will change our process and allow for a systematic and rigorous screening, diagnostics, monitoring and outcomes based instructional reading program based on assessments.

Assessment is the absolute key to improvement of student achievement in any field of study.  The Reading First guidelines based on scientifically based research points out that "high-quality, effective reading program must include rigorous assessments with proven validity and reliability."  The assessment program must measure progress in the five essential components of reading instruction (phonemic awareness, phonics, vocabulary development, reading fluency, and reading comprehension).  The assessment program will identify students who may be at risk for reading failure or who are already experiencing reading difficulty.  

Selection of Assessment:  The AV elementary will adopt the MO Reading First Assessment schedule for DIBELS, ERDA-R, Terra Nova and MAP.  
This effective and comprehensive assessment system includes:
• Assessment of students in each grade K-3 
• Assessment of the five essential components in reading 
• Assessments in the following four main types (1) Screening assessments: brief assessments administered at the beginning of the school year to all students in grades K-3 with a focus on critical reading skills used to identify students at risk for reading difficulty (2) Diagnostic assessments: in-depth assessments administered throughout the year to determine specific student instructional needs (3) Progress monitoring assessments: used to determine if students are making adequate progress or need more intervention to achieve grade level reading outcomes (4) Outcome measures: required as part of the program evaluation of student outcomes and used to determine whether students have achieved expected grade level skills.

	258: Additional research and in-service preparation covering DIBELS and ERDA-R are in the process of being developed.  The building currently administers the Terra Nova and MAP tests, uses them for outcome measurements and attempts to use them for screening for the next year.  The new plan will be a considerable improvement.  With the building selection of the Harcourt Trophies Reading/Language Arts Program, there will be additional screening assessments, diagnostic assessments, and classroom-based instructional assessments of progress. 

The Harcourt Trophies Assessments will be used as the district selected assessment for kindergarten, first grade, second grade, and third grade progress monitoring in vocabulary development.  It will also be used for comprehension progress monitoring in the second and third grade therefore meeting the requirements of the Reading First Guidelines.  According to the Reading First guidelines, “a high-quality, effective reading program must include rigorous assessments with proven validity and reliability”.  These assessments must measure progress in the five essential components of reading instruction (phonemic awareness; phonics; vocabulary development; reading fluency, including oral reading skills; reading comprehension) and identify students who may be at risk for reading failure or who are already experiencing reading difficulty.  A reading program must include screening assessments, diagnostic assessments, and classroom-based instructional assessments of progress.” Our proposed screening assessment will:
• Determine which children are at risk for reading difficulty and need additional support.
•	Diagnostic assessments will provide more in-depth information on students’ skills and instructional needs.
•	Classroom-based instructional assessments will determine whether students are making adequate progress or need more support to achieve grade-level reading outcomes.
Teachers will be given instruction in using assessment to inform instruction. Each component of assessment will be used as a part of student evaluation.
The assessment tools in Trophies are aligned with the instructional program in the following ways:	
•	The assessments assist the teacher in making instructional decisions about each student.
•	The decoding and phonics tests allow each teacher to determine a child’s proficiency with letters and sounds and the most utilitarian rules of phonics.
•	Inventories allow each teacher to set the appropriate focus for instruction for each student and to make instructional and flexible groups within the classroom.
•	The Oral Reading Fluency Assessment helps teachers determine each child’s word attack method, use of self-correction strategies and oral comprehension.
•	The Theme Skills Tests and the Reading Skills Tests help teachers to know which skills students have mastered and which will require further instruction and practice.
•	The Holistic Assessments help teachers to measure a student’s reading comprehension and ability to write in response to reading and to determine which students will require further instruction and practice.
•	Mid-Year Tests help teachers determine how to plan for the rest of the year. They let teachers know which skills have been mastered and which will require further instruction and practice.
•	End-of-Year Tests allow teachers to assess progress and plan for instruction in summer school or the next school year. 
•	The purpose of the diagnostic assessments is to help teachers plan instruction by providing in dept information about students’ skills and instructional needs.
o	Each child will have a test profile that shows individual strengths and weaknesses.
o	Teachers and the reading coach will use this data to place the child in flexible groups.
o	Teachers and the reading coach will use this data to plan instruction for each child and which materials would best fit the needs of that child.
o	Teachers and the reading coach will informally assess students on a 2-3 week basis to confirm diagnostic data, assure progress, reevaluate the child’s progress and make new groups and new instructional plans.
o	The data collected from valid and reliable progress monitoring assessments will be used to form initial flexible groups. 
o	Flexible groups will focus on remediating difficulties, skill deficiencies in each of the 5 areas of reading.
o	The data will serve as a base line to gage progress as formal and informal tests are administered on a2-3 week basis.
o	The data will allow teachers to place students in appropriate leveled reading material used in small or flexible grouping settings.
o	The data will allow teachers to make specific plans for each child to assure progress.

	259: The instructional strategies will be aligned with the Missouri Show-Me Standards and the Missouri Grade Level Expectations by leading the students to successful usage of speaking and writing in the English language which includes proper application of grammar, capitalization, spelling, and punctuation.  Students will be able to write both formally and informally.  Students will be able to read, evaluate and write fiction and nonfiction stories.   Five core areas will be the focus of the lesson plans: Phonemic awareness, phonics, vocabulary, comprehension and fluency.    Introduction of these five core areas will be in the Kindergarten level, leading to mastery in the third grade level.  Students will be able to comprehend and evaluate the content and artistic value of both oral and visual presentations.  Students will be able to participate in formal and informal presentations and discussions about issues and ideas.  The teachers are able to establish lesson plans that are comprehensive, explicit, and complete in addressing the Missouri Show-Me Standards and the Missouri Grade Level Expectations. Though flexibility in pace may exist, lessons will be systematically planned to follow a logical order to assure continuity of learning.  The instructional strategies will be aligned to the assessment process leading to student achievement as measured by the Terra Nova and MAP.  

Instruction at the Kindergarten level will focus on the introduction and preliminary stages of these five areas.  In the area of phonemic awareness, students at the kindergarten level will be able to: produce rhyming words, isolate consonant sounds, blend onset and rime, and blend spoken phonemes.   

	260: Kindergarten students will know the phonics area by: demonstrating and awareness that letters represent sounds and that strings of letters represent words.  They will be able to name all letters, be able to say the sounds associated with most letters, and be able to write the letter that goes with a spoken sound.  Kindergarten students will be able to demonstrate a Fluency level by: reading a simple text containing a small bank of high frequency words and consisting of environmental words.  Kindergarten students will develop Vocabulary by listening to and discussing unknown words in stories.  Pre-reading strategies will teach the Kindergarten students to access prior knowledge and make general predictions about the story.  During reading strategies will assist kindergarten students in inferring and predicting.   Post-reading strategies will assist students to respond to text questions with retelling, illustrating or re-enacting the story.

Phonemic awareness continues in the First grade where students will be able to demonstrate the ability to say separate sounds in words, blend sounds to form words, and to replace beginning and ending sounds to form new words.  Phonics instruction continues at the First grade level as students develop and apply decoding strategies to problem solve regularly spelled one- or two-syllable words when reading.  Students in Grade One will enlarge their knowledge in these five areas, expanding the phonemic awareness and phonics by continued exploration of word analysis. Repeated exposure to words and meaning of words in a variety of contexts will ensure development of students’ vocabulary. Students will be able to develop, store and employ the meaning and pronunciation of words necessary for communication.  Students will continue to learn through explicit instruction, how to decode words with phonics practice, leading to a more complete understanding and pronunciation of words.  

Students in Grade Two will work with the five essential areas, though at a more advanced skill level.  Phonics-analysis skills will be taught from review of Grade One work through application in words and connected text.  As students progress to proficient, such work will be performed in other materials such as trade books.  Students will become proficient in strategies to interpret and use multisyllabic words, even words containing prefixes and suffixes.   The curriculum models each of the fundamental stages of blending words.   Phonics instruction is systematic and organized presenting lessons in a manageable fashion.  It ensures success in lower skills before moving toward more complex skills.  Cross curricular lessons are incorporated in areas such as spelling to reinforce word analysis.  The Second Grade curriculum concentrates on words that are high frequency use and integrates those words in grade-appropriate literature.  Introduction of sight words are introduced at smaller groups allowing students to better comprehend, and it offers a review of high-frequency sight words throughout daily instruction.  Direct instruction of specific concepts and vocabulary are components of many lessons.  Lessons will build on previous lessons by integrating earlier learned phonic or spelling elements to more complex words.  Fluency of words and phonics rules are a main design of lesson plans.  Students will learn to work independently of the instructor while still being able to seek assistance as needed, and to become successful at reading and understanding passages.  At his level reading comprehension teaches explicit strategies to interpret information from a variety of literature and related items such as graphs and charts.  Lessons activate prior knowledge to increase student understanding of what is read.  Another key component is teaching students to master the ability to summarize text, compare/contrast, organize and group information. 

The Grade Three curriculum provides opportunities for students to master every area of reading from the five essential areas that began in Kindergarten instruction.  More emphasis is placed on reading and decoding multisyllabic words, recognizing these words and applying them.  Lessons separates word parts so students can see relationships in words.   Word parts are taught first and then incorporated into sentences and connected text.  Provides explicit explanations such as modeling and relies on examples rather than abstract rules in teaching key components.  Strategies are taught so students can use context to gain meaning of unfamiliar words and repeated exposure to new or high-frequency words are used throughout grade three.   Lessons provide exposure to a broad and divers vocabulary through listening to and reading stories.   Direct instruction in specific concepts and vocabulary provides students the ability to understand text.  Students’ concepts of vocabulary are enhanced by learning and using synonyms and antonyms, using words in compound words to predict meaning, using prefixes and suffixes, and learning simple multiple meaning words.  Reading lessons build toward a 120 word-per-minute fluency goal by the end of the third grade year.  Lessons are designed to increase student ability to activate prior knowledge, summarize in a logical manner, use higher-level vocabulary and build on a repertoire of strategies to understand and create text.  Comprehension strategies such as mental imagery, question generation, story structure and summarization are refined through grade three lessons.  Cooperative learning activities allow students to apply knowledge learned and review with peers.  These lessons provide ample opportunities to decode words, increase vocabulary, build fluency and comprehension skills.  The readers have a good mix of fiction and nonfiction and have a strong emphasis on reading strategies.  

•	Giving teachers scientifically research based materials that will enable them to meet the individual needs of students in flexible groups and individual tutorial lessons
•	Giving title I teachers intervention materials that will allow them to directly support classroom instruction in remediating reading difficulties
•	Giving title I teachers intervention materials that will allow them to work in teacher’s classrooms to support reading instruction
•	Giving teachers materials for second language learners or children with language difficulties that will allow them to support and scaffold direct explicit lessons in the 5 areas of reading
•	Giving teachers easily assessable formal and informal assessment materials that will enable them to use assessment to inform instruction
•	Giving teachers assessment instruments that will allow them to inform parents of student progress
•	Demonstrating to teachers how to implement and teach with flexible groups so “no child is left behind”
•	Assisting teachers in using screening information for initial placement in flexible groups 
•	Assisting teachers in using screening information to plan remediation and intervention for students who are experiencing difficulties in all or some of the 5 areas of reading
•	Providing teachers with continuous support in diagnosing children’s reading strengths and weakness in the form of scientifically research-based materials, assessments and assistance from literacy coach and other literacy team members.
•	Providing parents with continuous communication to assist them in working with their children and being aware of their progress 

	261: The staff of the Arcadia Valley Elementary has chosen the Harcourt Trophies reading series as the base reading curriculum and completed the Consumer's Guide for the program.  They also completed the Consumer's Guide for the IPA supplemental materials for kindergarten.  The implementation of Trophies confirms the integration of instructional strategies that teach the five components of reading in a scientifically research-based reading program:

Phonemic Awareness Instruction: Trophies was based on scientific research evidence that shows the importance of teaching children to recognize, think about, and manipulate the sounds in spoken language.  Activities such as phoneme isolation, phoneme identity, phoneme categorization, phoneme blending, phoneme segmentation, phoneme deletion, phoneme addition, and phoneme substitution, all found in the Trophies teacher’s edition laid the groundwork for teaching children how to read and spell.  (Juel, 1988; Blachman, Ball, Black, & Tangel, 1994; Vellutino & Scanlon, 1987) *

Phonics Instruction:  Trophies was based on scientific research evidence that shows that systematic, explicit phonics instruction is more effective than non-systematic or no phonics instruction.  An effective beginning reading program includes a sequential, delineated set of phonics elements that are explicitly taught with feedback and positive reinforcement and opportunities for application and practice in reading connected text.  (Chall, 1996; Foorman, Francis, Fletcher, Schatschneider, & Mehta, 1998; Brown & Felton, 1990)

Fluency Instruction:  Trophies was based on scientific research evidence that shows that fluency provides a bridge between word recognition and comprehension. Because fluent readers do not have to concentrate on decoding the words, they can focus their attention on what the text means. Effective instruction provides models of fluent reading, frequent monitoring and abundant independent practice opportunities are found in Trophies teachers’ edition.  (Snow, Burns, & Griffin, 1998; Dowhower, 1987; O’Shea, Sindelar, & O’Shea, 1985).

Vocabulary Instruction: Trophies was based on scientific research evidence that shows the more words that students acquire, the more successful they will be in reading, writing, and spelling.  Vocabulary knowledge serves as a bridge between phonics and comprehension.  Vocabulary should be taught both directly and indirectly before, during, and after each selection the student reads.  (Stahl & Fairbanks, 1986; Stanovich, 1986; Beck, Perfetti, & McKeown, 1982)

	262: Text Comprehension Instruction: Trophies was based on scientific research evidence that shows that reading comprehension can be improved by teaching specific comprehension strategies such as monitoring comprehension, using graphic organizers, answering questions, generating questions, recognizing story structure, and summarizing are found in Trophies teachers edition.   (Anderson & Pearson, 1984; Duffy & Roehler, 1989; Paris, Cross, & Lipson, 1984)

Based on the Consumer's Guide evaluation the following form the basis of the reading material:

Trophies’ lesson plans focus on explicit and systematic instructional strategies:
Phonemic Awareness:  There are two types of phonemic awareness instruction in Trophies. The first is word-play activities that draw attention to sounds in spoken language, recited poems, and read-aloud literature.  The second type is more formal instruction that focuses on single phonemes to prepare students for studying the letter-sound correspondences for those phonemes. Instruction follows a systematic, developmental sequence progressing in difficulty from an awareness of words, syllables, and onset/rimes to isolating medial phonemes, substituting phonemes, and other manipulating tasks.
•	The Trophies intervention teacher’s manual contains two 5-day lesson plans. The fist set of lesson plans scaffold the core program anthology story. This allows the children to be a part of the building background, vocabulary and initial skill and strategy instruction for the class. The Intervention program manual provides a “scaffold” lesson to support the classroom instruction for each day of the regular lesson. This lesson is done during the small group portion of the 90-120 minute reading lesson. This gives the child exposure to grade level vocabulary, skills, strategies and “reading” of the story. All anthology stories are on tape for less able readers. The second set of 5-day lessons contains direct reading lessons for the intervention reader that is apart of the intervention program. This set of lessons picks up and remediates the missing skills. These lessons can also be done in the small group section of the regular lesson. 
•	The Harcourt Trophies program is a diagnostic/ prescriptive model of reading. At each skill and strategy lesson and throughout the story “life savers” appear. These lifesaver boxes contain suggestions for students who are below level or English language learners. Suggestions for advanced students are also provided. In addition to the life saver boxes are diagnostic checks on each of the 5 areas of reading. The boxes informal assessments and then an “if…. then….” statement that points teachers to additional instruction and additional practice.  A separate set of lessons for every tested skill is also referenced. This set of lessons is done in “modalities.”
•	The Intervention program has directed lessons for skills and strategies and the reading of the anthology and intervention story.  Management tips and informal and ongoing assessment are part of the program. Lessons to remediate the results of the assessment are provided. 
•	Trained paraprofessionals would have no difficulty using this program because of its clear concise lessons and “scripts” for remediation.
•	Each intervention lesson, one for ever anthology story contains direct explicit lessons in the five areas of reading. The intervention lesson plans contain another set of lesson plans for the intervention reader that also contains direct explicit instruction in the five areas for skills/strategies that the child misses and thus caused a reading problem.
•	The Trophies intervention program was written with the core program. The intervention program teaches the same vocabulary, skills, strategies and themes as the core program. 
•	Phonics express is used to practice phonemic awareness and phonics activities. A sentence section allows children to practice reading sentences. Children’s voices may be recorded to allow them to hear themselves read and promote fluency. Instant Readers on CD-ROM provide practice in the 5 areas of reading. 
•	Ongoing assessment is build into the core program. Formal and informal assessment is part of the intervention program. An assessment for each intervention lesson is available in a separate booklet. Diagnostic tests and oral fluency tests are also available. 
•	Peer tutoring and partner reading are described and prescribed in the directions for reading the anthology story and the intervention story. Tips for tutors are given throughout the lessons. 


	263: The Arcadia Valley R-II District is committed to every child reading at or above grade level.  During the 2003-2004 the District implemented a K-12 reading achievement initiative through the development of a Readership Committee charged with developing a plan and strategies to move every student in the district to grade level or beyond in reading achievement.  This commitment began with the Superintendent of Schools and was heartily endorsed by the Board of Education which has supported the effort with the allocation of necessary district funding to begin the K-12 reading program under a Readership Committee.  The Readership Committee has met each month since August 2003.  While the Committee has made great strides including finding what scientifically based research says, it is only a beginning.  What the Committee has done is set the tone for reading improvement in the Arcadia Valley Elementary.  Based on the Readership Committee's work, the District's Comprehensive School Improvement Plan has been rewritten this year by the District CSIP Committee to reflect this emphasis on reading K-12.  The AVE Reading First Project is one of the major components of the District's overall commitment to increase the reading level of all students.  Under the district leadership, from the Board of Education, through the superintendent, to the building principals and teachers, the following points will be implemented to provide the leadership the AVE Reading First Program will need to be successful:
•	The superintendent will attend state/RPDC SBRR training, assist in the evaluation of the AVE-RF Program, and allocate resources to the program.
•	The district Special Education Director will attend district SBRR training, work with special education teachers and assist with funding.
	264: •	Training administrators and the literacy council infrastructure team in the five areas of reading and giving them evaluation check lists which allow them to better become the instructional leader of their school
•	Training administrators and the literacy council infrastructure team in evaluation techniques such as learning walks, and classroom observations so that they may assist teachers and coach for changes in instruction
•	The literacy coach will provide a needs assessment for every reading teacher to determine the level of knowledge relative to the five critical areas of reading
•	The literacy coach will provide a needs assessment to analyze the individual needs of every reading teacher
•	The literacy coach will provide teachers with initial and on-going staff development in the five essential components of reading instruction.
•	The literacy coach will develop and orchestrate workshops addressing each of the five areas of reading.  Teachers will participate by showing activities to support each of the five areas from Trophies.  Teachers will be asked to incorporate these activities into their lesson plans and report on their effectiveness.  Teachers requiring additional assistance or modeling will be provided with additional training.
•	The literacy coach will review all staff development plans and make suggestions for implementing training.
•	The literacy coach or professional trainer will train a group of teachers to act as on- site trainers.
•	The literacy coach will train and coordinate teachers or others in 5 areas of reading to facilitate staff development.
•	The literacy coach will propose a schedule of monthly staff meetings for professional development including possible agenda topics related to scientifically-based reading research and evidence-based practices.   Such schedule should also include early childhood educators in pre-kindergarten and community-based organizations.
•	Monthly meetings will be held locally for all staff members
•	The focus of the local monthly meetings will be to promote ongoing, comprehensive review and application of research and practice in effective reading instruction. Each meeting will include early childhood educations, intervention teachers, pre-kindergarten staff and representatives of community-based organizations.
•	Teachers will be given time to learn scientifically based reading instruction, ways to implement the instructional techniques, and time to study, observe, practice, apply and evaluate the best practices through modeling 
	Suggests classroom applications and follow-up group discussions, as well as copies of research base for in-depth study
•	Professional development will be focused on the five dimensions of reading, assessment, and instructional practices such as flexible grouping
•	Professional development will integrate the use of standards-based materials and objectives
Professional Development for leaders:
•	Principals and Literacy Coaches will be trained in coaching models to assist in intervening in classrooms.
•	Principals and Literacy Coaches will receive training in scientifically based reading research.
•	Principals and Literacy Coaches will be given training in developing attitudes that foster success. 
•	Principals and Literacy Coaches will receive training in flexible grouping.
•	Principals and Literacy Coaches will develop professional support groups that review literature and suggest new techniques that can be used in classrooms.
•	Principals and Literacy Coaches will receive training in observing reading lessons Principals and Reading Coaches will receive training in the five areas of reading: phonemic awareness, phonics, fluency, vocabulary and comprehension.
•	Principals in the classroom.
•	Principals and Literacy Coaches will receive training in the diagnostic/ prescriptive model of reading.
•	Principals and Literacy Coaches will receive training in conducting intervention meetings with teachers and parents.
•	Principals and Literacy Coaches will receive training in maintaining records to assure progress
•	Principals and Literacy Coaches will receive training in assessment to inform instruction to ensure every child succeeds.
•	The literacy coach or professional trainer will train a group of teachers to act as on- site trainers.
•	Grade level meetings will be held on common preparation periods to facilitate sharing of lesson planning and new teaching techniques.

	265: Professional development must be an integral part of a successful reading program (Snow, et. al., 1998). Professional development that supports long-term improvement of reading instruction must be systematic and include the three phases of initiation, implementation, and institutionalization (Fullan, 1991). The Leadership Team and all all classroom teacher along with the special education teachers K-12 will attend the 9 mandatory training days established by DESE and the RPDCs.  In addition the building will establish weekly and monthly training for select teachers by grade and all teachers based on the following research-based professional development activities needs: 
• are an integral part of broad school wide and district wide educational plans -- the AVE Reading First professional development plan is supported by the district professional development committee and is included in the district's Comprehensive School Improvement Plan
• give teachers, principals, and administrators the knowledge and skills to develop in all students the ability to read at or above grade level by the end of third grade  --the AVE Reading First professional development plan will focus on SBRR and the five key areas of reading instruction
• improve classroom management skills; are sustained, intensive, and classroom-focused in order to have a positive and lasting impact on classroom instruction and the teacher’s performance in the classroom -- under this program AVE teachers and administrators will receive continuous in-service for the next three years
• are designed to give all teachers of children with special needs knowledge and skills to teach those students to become proficient readers --all district special education teachers will be provided in-service training in SBRR and classroom strategies
• provide instruction in the use of data and assessments to inform and instruct classroom practice -- the interpretation of data and assessments will be on-going and critical to the AVE Reading First Program
• are regularly evaluated for their impact on increased teacher effectiveness and improved student academic achievement, with the findings used to improve the quality of professional development  --  the reading coach, principal, and superintendent will ensure that the AVE Reading First Program is regularly evaluated and the evaluation is used to make improvements in the program.
To address the research-based professional development outlined above, the following activities and concepts will be used to develop a written professional development plan for the AVE Reading First Program:
•	The district will make sure that all curriculum is aligned to the Missouri Show-Me Standards, the Grade Level Expectations, and Missouri’s Frameworks for Curriculum Development and provide professional development to assist all teachers
•	The district will convene a committee of teachers to align the district reading curriculum to state standards by by the spring of 2005
•	The literacy coach and/or other district personnel will serve on the LEA assessment team 
•	District coordinators will monitor LEA and school reading progress and report data
•	District will analyze Reading First achievement data
•	The district will provide support and assistance to Reading First principals, literacy coaches and teachers
•	•	The district will represent the LEA at state-sponsored Reading First professional development training 
•	Analyzing data and making it understandable to make decisions about instruction.
•	Writing professional development plans with goals and benchmarks.
•	Budgeting to maximize the quantity and quality of professional development at the school site;
•	Conducting needs assessments and action research;
•	Promoting whole-school adoption of effective methods;
•	Assisting with scheduling;
•	Coordinating activities of Reading First coaches;
•	Communicating the need for comprehensive school improvement;
•	Helping determine how resources can be redirected to school improvement;
•	Informing schools in advance of curriculum changes, technology initiatives, textbook adoptions;
•	Reinforcing state and local accountability measures; and 
•	Facilitating school-based evaluations of Reading First.
	266: In addition to the professional development conducted by DESE and the regional RPDCs, there will building level training in the chosen curriculum, Harcourt Trophies.  The Reading First plan will result in improved instruction by training teachers in the five areas of Reading First- phonemic awareness, phonics, fluency, vocabulary and comprehension.
•	Providing teachers with model lessons for direct explicit instruction in each of the 5 areas of reading and suggestions on how to implement the material
•	Providing teachers with suggestions for flexible grouping, model lessons for flexible or cooperative grouping
•	Providing teachers with suggestions for intervention for individual students based on the AV Reading First Assessment Plan
•	Assisting teachers in determining flexible groups, 	assisting in problem solving, suggesting materials that may be needed to supplement instruction
•	Strategies for teaching children who are not making adequate progress 
•	Coaching models for teachers that are experiencing difficulty in instruction or meeting the needs of certain groups of children

•	The literacy coach will administer an initial and on-going needs assessment to every classroom and special education teacher, use the results along with research models of staff development to formulate the district’s staff development plan and ensure all areas of weakness are addressed and remediated.
•	The literacy coach will develop an evaluation form for each staff development activity to be completed by classroom and special education teachers to ensure that teachers perceived needs and staff development goals are met.

Prescribing and planning instruction based on test results- using assessment to inform instruction
•	Analyzing test data.
•	Conducting grade level meetings.
•	Reviewing lesson plans.
•	Discussing classroom observations.
•	Evaluating use of scientifically research based materials.
•	Planning lessons which utilize direct, explicit instruction in each of the 5 areas of reading- phonemic awareness, phonics, fluency, vocabulary and comprehension.
•	Discussing observed effective and ineffective teaching strategies.
•	Suggesting ways of sharing effective teaching strategies and lessons.
•	Suggesting ways of changing ineffective teaching strategies.
•	Planning parent meetings and developing information that should be provided to parents on their child's progress
•	Planning reading activities for parent involvement at home and at school
The literacy coach will explain and implement evidence based practices in a variety of ways:
•	Planning and organizing early childhood staff development that aligns with research and the selected scientifically research-based reading program, Trophies.
•	Collaborating with master teachers, principals, mentors to set goals, objectives, peer coaching models, periodic assessment of progress
•	Working with staff and community to address on-going issues and concerns
•	Connecting technology to reading program
•	Connecting and using assessment to inform instruction
•	Reviewing and implementing a diagnostic and prescriptive model of teaching
•	Connecting assessment to instruction
•	Creating rubrics for standards
•	Developing higher order questioning skills (Bloom’s taxonomy, Roger Farr’s Think Aloud, Think Along, Think Alone, Isabel Beck’s Questioning the Author)
•	Training teachers in reciprocal and cooperative learning techniques
•	Attending conferences to gain further knowledge of supporting teachers and the community in the five areas of reading and in staff development
•	Conducting periodic needs assessments with teachers to assist in future professional development placement. 
	267: Technical Assistance Plan:  The Arcadia Valley Elementary (AVE) Readership Committee that was developed in the fall of 2003 will be expanded in membership and responsibilities.  The AVE Readership Committee will be expanded to include the District Management Team as described in the state plan for professional development.  The Readership Committee will include the superintendent, the federal programs director, the special education director, the building principal, the reading coach, a grade-level representative, a special education teacher and a Title I teacher.  This committee will ensure that distinct level professional development is planned and conducted.  They will develop and conduct teacher and community needs studies at least twice each year.  Based on the needs studies they will plan and conduct the in-services based on the district chosen curriculum, Harcourt Trophies.  The teacher in-services will focus on the five areas of Reading based on scientifically-based research- phonemic awareness, phonics, fluency, vocabulary and comprehension. 

Local professional development will be specific and ongoing.  It will continue to expand on the professional development obtained through the mandatory state led training conducted during the first summer of the program.  This expansion will include some review of that training.  The professional development at the local level will be conducted by the Reading coach, coordinated through the elementary principal. This professional development will coordinate with state professional development in that all personnel will attend the required development activities.  Local professional development will be concerned with implementing the knowledge gained through the state professional development. 

On a regular basis the elementary principal will contact the state leaders to ensure compliance with state regulations and to receive updated information.  A close working relationship with state officials in charge of the grant will assure proper management of the program at the local level, resulting in a successfully implemented program.  
	268: Professional Development needs will be determined by the chosen curriculum, the state requirements and the needs as determined by the teachers.  Professional development needs include leading personnel to understand the chosen reading curriculum and how to properly implement it.  This process is not a one time event but an ongoing process.  High quality technical assistance will include regularly scheduled professional development activities which will provide continual educational enhancements for personnel.  District training will offer in-depth training in several key areas.  The first and foremost will be allowing the staff to attend high quality professional development at the initial training provided by the state.  The principal, Reading coach and staff will attend the first training session which should focus on the five essential components of Reading First.  The Arcadia Valley School District will provide ongoing professional development in the five essential components of reading, with added emphasis on their individual stages of development.  Part of the training for the Reading coach and the principal will focus on effective ways to systematically and explicitly teach these essential components.  Because a large percentage of Arcadia Valley students have parents who have not graduated from high school or who are apathetic toward helping their children with their school work, many professional development activities will address how to best encourage these children to become better readers, and how to include the parents in their children’s education. 

Budgets and budgeting of funds will be the responsibility of the elementary principal, and will be monitored to ensure proper expenditure of funds and that those funds are utilized to their fullest.  The record keeping system of operating the budget will be performed on both paper and computer software.  A great portion of the first year budget will be dedicated to a new reading curriculum, providing a consistent method of teaching reading throughout the targeted grades of K-3.  High quality technical assistance provided by the state will assist the principal in properly expending and recording expenditures of the budget.  Each spring of the program, the principal and Reading coach will revisit the goals of the program and the budget items addressed in the proposal.  Adjustments to the program will be made as needed to ensure that the program continues with fidelity and the budget will be adjusted to reflect the program changes. 

Management of data will be the responsibility of the Reading coach and the elementary principal, with the greatest responsibility on the principal.  Data will be completed and forwarded to state leaders on a timely manner as prescribed by the state program.  In order to ensure proper dissemination of data, the elementary principal will establish a system of deadlines for the transmission of data to state officials.  Proper management of data will carefully follow the state model to ensure accuracy and compliance.

Additional Funding and Program Integration:  All federal and state programs that address reading prior to the fourth grade will be coordinated with the AVE Reading First Program and its key concepts.  To ensure that all professional development activities are conducted for all staff and all instructional materials are available for all staff and teachers, we plan to use Title IIA funds for professional development aligned to the Reading First Program.  Title I funding will be aligned to the Reading First Program with Title I reading teachers receiving additional professional development and materials as needed.  Title I funding for our after-school program will also be aligned to the Reading first Program for professional development and instructional materials and methods.  Title IID, Title VIB and other technology funding will be used to provide assistance to the Reading First Program through the software for the Harcourt Trophies curriculum.  All staff will have the technology professional development they need to implement the grant.  The five researched based components of reading will be incorporated into the District's Even Start Program, Parents As Teachers Program, Pre-School, and Early Childhood Special Education program.    

Community and Parent Support:  the district will disseminate information and generate community understanding and support for the AVE Reading First Program through the AVE Readership Committee.  Information about the program will be placed in the local newspaper, the district website, the building and district newsletters, and through informational flyers and brochures.  Information will be posted monthly as the program is developed and information will be shared with local community and service groups such as Elks, Lions, Kiwanis, PTA, and other advisory groups like A+, Even Start and Title I.  

Parent Participation:  Parent participation is one of the major objectives of our program.  The process of getting parents involved in their child's reading meets the integrated process of several other programs such as Even Start, Parents As Teachers, the District and Building CSIPs, and especially the District's plan for Title I.  For any program of this nature to succeed, parents will have to be involved.  Our plan calls for at least monthly parent activities in the evening that will disseminate activities that parents can assist their child's reading in the home.  There will also be weekly newsletters that will contain reading tips and activity suggestions for parents to use at home.
	269: Based on the number of staff that we currently have, one Reading Coach will meet our needs.  The general requirements of the Reading coach will entail a Master’s degree in Literacy with background knowledge of the five essential components of a scientifically based reading research program.  In addition, this person will have extensive experience teaching in K-3 classrooms.  We feel that we have three excellent candidates for the position already in the district and will develop an interview process.
	270: The person who serves as Reading coach should possess talents predictive of success in teaching, such as 
1) is committed to helping teachers and paraprofessional to grow and develop, 
2) recognizes that that leadership is earned through positive relationships,
3) understands scientifically based research in reading and the five key components to reading instruction, 
4) is a learner who seeks feedback on his/her performance, and 
5) communicates effectively verbally and in writing.  
Through a rigorous selection process we expect to recruit a highly qualified and uniquely talented individual for this position.  The Reading coach will conduct continual visits with teachers before, during and after lessons to ensure a continuity of presentation throughout the targeted grades.  The Reading coach will evaluate lessons during these visits.  The Reading coach will spend time in every classroom and resource room each week during the 90 minute reading block.   At minimum, an hour a week will be dedicated for the Reading coach to meet with every teacher to discuss the needs of individual students and to plan for instruction based on assessment results.   Weekly meeting with the principal will ensure that the two will work cooperatively to build an atmosphere in which teachers feel free to both ask and offer assistance.   The principal and Reading coach will meet once each month with the rest of the Reading First staff and will meet more often when needed to share ideas, troubleshoot, and discuss successes and failures.  The Reading coach and principal will continually analyze the fidelity of the program as it progresses.  The Reading coach will be the expert whom others look to for guidance and direction in providing instruction, and said Reading coach will stay abreast of the design of the program, able to answer all who have questions.   Therefore, the Reading coach will be one who is familiar with a wide variety of reading techniques which can be utilized to reach all children no matter reading level or capabilities.   The Reading coach will be in contact with state officials on a regular basis as a means to ensure proper implementation of the reading program.  The Reading coach will be dedicated to this job, not serving as a regular teacher, and be assigned an area in which to work and lead.  The Reading coach will not be isolated to an area, however, making himself/herself available as needed.
The literacy coach will
•	Review teacher needs assessment (research shows that teachers have the most success in the classroom when they receive ongoing and consistent training based on their perceived needs. Preventing Reading Difficulties in Young Children)
•	Develop workshops that encourage change in teacher lesson planning and lesson delivery.
•	“Professional development is most satisfactory to the individuals involved when it is based on the needs of the professionals in the school and when it is delivered in the schools” Preventing Reading Difficulties in Young Children, National Academy Press, Washington, D.C. 1998).
•	Develop peer professional groups who will review current research and report to the larger group of teachers.
•	Facilitate lesson-planning sessions that focus on developing each of the five areas of reading- phonemic awareness, phonics, fluency, vocabulary, and comprehension.
•	Facilitate developing lessons that encompass new scientific-based reading research and that align current research with state standards.
•	Develop evaluation models that will allow teachers through videos to review their teaching practices and success in developing lessons based on scientific reading research.
•	Facilitate developing coaching models that will help teachers analyze their classroom teaching and make changes.
•	Facilitate developing strategies for helping teachers make changes in imbedded teaching practices (The Energy to Teach, Donald Graves, Becoming a Successful Urban Teacher, Dave F. Brown, Systems for Change in Literacy Education, Lyons and Pinnell)
•	Facilitate using an ongoing model of diagnostic and prescriptive teaching which will ensure that all children are receiving appropriate instruction to meet their assessed needs and remediate their reading deficits.
•	Assist teachers in maintaining consistency of instruction while maintaining creativity.
•	Assist Title I reading specialists, ESL teachers, paraprofessionals, librarians, parents, community representatives and teachers to form a “learning” team to facilitate change in attitudes and delivery of lessons.
•	Develop an atmosphere that allows and encourages teachers to use new materials, attempt and implement new techniques review their effectiveness and notice shifts in student learning and their teaching behaviors over time.
•	Develop a rubric to measure change in teacher behavior.
•	Develop observation checklists that assist principals, literacy coaches and the coordinator in consistently observing lessons and monitoring for change over time.
	271: The evaluation plan for the AVE Reading First Program will produce implementation data and student outcome data that allow the building to meet the goals and objectives of the program.  The program goals and objectives are consistent with the desired outcomes and required activities of Missouri Reading First Plan.  The evaluation will document the effectiveness at the building and district level. This information will be reported to the building, district, and state level.  The evaluation plan has provisions for reporting data about all students and providing disaggregated results by low-income, major racial and ethnic groups, LEP, and special education for K-3 students.  The evaluation plan is the responsibility of the building Readership Committee which is chaired by the building principal.  The building principal and the reading coach will be responsible to collect all data outlined within the plan and with the assistance of the Readership Committee to prepare the data, analyze it, make recommendations and reports to the district, community and state.  

Objectives:  all evaluation will focus on meeting the goal of the program and the objectives that will lead to obtaining the goal of all children reading at grade level by the third grade.  Each objective is measurable with the data to be collected outlined in the timeframe of the objective.  The Readership Committee will collect the data with the assistance of the building principal and the reading coach.  
	272: Effectiveness of Reading First Activities and Standardized Assessments: the activities will be measured under the first objective which will evaluate the screening, diagnostic, and strategies of the AVE Reading First Program.  These ongoing student assessments will be documented and each student will be monitored to ensure that they are making adequate progress and that appropriate strategies are being used to assist each child's reading development.  Student scores on the DIBELS, ERDA-R, Terra Nova, and the Harcourt Trophies will be monitored to ensure progress is made by each student and that the first objective is being met. 

Summative Evaluation of MAP data: The evaluation of MAP is the second objective of the AVE Reading First Program.  Individual and group composite data will be analyzed each year.   MAP data results will be disaggregated by low-income, major racial and ethnic groups, LEP, and special education for K-3 students.  The Readership Committee will review the data and make necessary program changes to ensure that all subgroups are making adequate progress.  

School evaluation data collection, analysis and reporting will be based on the following concepts:
• Arcadia Valley Elementary and the Readership Committee will use school evaluation data annually to determine need for intervention if the goals of the MO READING FIRST Program are not being met. 
•Arcadia Valley Elementary will produce a summative evaluation and report of test data the end of each year of implementation and at the end of the program. 
• The building principal and reading coach will develop an observation form to ensure the classroom teacher observation process is inplace and evaluated.  They will conduct the evaluations and meet with teachers to discuss their findings.  The classroom observations will be conducted at least once each week with summative evaluations completed each quarter. 
 • It is the responsibility of the building principal to ensure that all reporting of data under the program is accurate.  He/she will be supported in this process by the reading coach and the AVE Readership Committee. 
• Stability in leadership and staff in order to increase achievement outcomes for all students is a necessary component.  The district will make every effort to retain all staff and leaders in their current positions.  The AVE staff has become stable after the large number of retirements within the past five year.  The district will make every effort to retain a competitive salary base and additional finical incentives for teachers. 
• MO READING FIRST schools must agree to participate in national evaluations as required by the United States Department of Education as part of Reading First accountability
•	Parents will be given an overview of the AVE Reading First initiative – through meetings; videos available at community centers and libraries, web site, school home newsletters.
•	School home newsletters, and additionally, meetings will inform parents of assessment data and give them specific activities to help support the five areas of reading.
• Members of the community—ministers, youth leaders, scouting leaders, etc., will be encouraged to help get parents to meetings which assist them in creating reading activities for their children.

The timeline for monitoring the progress of students and staff in the AVE will be based on monthly, quarterly and yearly outcomes.  Studetns will be assessed using the State model with the weekly and monthly assessments through Harcourt Trophies.  Teachers will be monitered weekly by the reading coach and principal.  Monthly and quarterly evaluations will be provided for all staff involved in the program.

	273: Access to a wide range of reading materials is essential to the success of the AVE Reading First Program.  Students will access to a wide variety of print materials in their classrooms.  Our proposal through the Harcourt reading materials we plan to purchase will add classroom sets of expository and narrative books and other materials to each classroom in the elementary from grade K through 3.  These will be added to the books and materials that we already have in each classroom to develop high interest reading libraries within the classrooms.  Addition expository and narrative books will be added to the Arcadia Valley elementary Library for student checkout.  Students will be encouraged to increase their use of the library under the AVE Reading First Program.  The additional books will be purchased through local funds, Title I, Title V and any new grants the district receives in the next three years.

Assess to class, school and community libraries and outside reading programs Library Connections
The Arcadia Valley Elementary School will provide the local Ozark Regional Library with reading lists for each grade level to connect the school and the community.  The Ozark Regional Library work extremely well with the district on all initiatives and the director of the library serves on several school committees.  Additional books will be provided through the Bookmobile that the Ozark Regional Library provides every two weeks.
The Arcadia Valley School District or school will provide all community groups, such as Kiwanis, Lions, and the Chamber of Commerce with reading lists for each grade level to connect the school and the community.

To meet Objective 4 of this program we will implement a comprehensive plan for parent involvement to encourage reading at home and parent involvement in their child's reading development.  To encourage parent involvement in their child's reading development the AVE will offer the following activities:
•	Monthly parent reading information nights where parents will be invited to attend activities where they read with their child and learn the basics of Scientifically based reading research.
Monthly parent/child reading activates during the regular school day.  Parents and grandparents will be invited to participate in reading activities with their children 
Weekly newsletters that focus on reading in the home and what parents can do to encourage reading will be sent home.
Flyers and brochures for parents and community members that are based on information from the Partnership for Reading will be provided to everyone in the community.

Each of the activities for parent involvement will focus on:
Providing parents with information on phonemic awareness; phonics, fluency; vocabulary; comprehension and how parents can assist in the instruction of each component
The latest findings from scientifically based research in reading will be provided to parents and community members.

	274: Parents will be given instruction in reading to their children and obtaining library cards.
Parents will be given instruction in story telling to promote literacy with their children.
Teachers will attend workshops conducted by librarians to promote school library connections.
Parents and students will be made aware of programs and services available at libraries, which serve the Arcadia Valley Elementary.
Activities will be conducted at the library to encourage student use of library such as: Read to Me Night, Book Treasure Hunt (prizes donated by local businesses) Game Night, Read Around the Clock Sleep Over, Doll Day, Harry Potter Day, Character Day etc.
Parent meetings will be held with activities and materials for parents to take home and use with students. Library open houses will be scheduled – both in and out of school each parent will be encouraged to have children “turn off television” and read for 10-20 minutes each night.  Books on tape will be sent home and reading to children encouraged.

Students will be encouraged to utilize engaging reading materials:
Incentive programs will be made available with collaboration from local businesses to encourage kids to be lifelong readers.  Programs such as the Pizza Hut Book It and Dairy Queen coupon programs will reward students that meet reading goals.  Local business persons, high school athletics, administrators, secretaries, etc will be encouraged to visit classes to give "book talks" to classes in hopes that they can encourage the students to read their favorite books.
Access to a wide array of engaging reading materials: 

Arcadia Valley Elementary has outstanding technology resources and access to the Internet.  This is an additional resource for reading materials for our students.  Through the extensive professional development the district has provided in the last two years, our entire staff is competent to find and access a wide variety of resources from the internet.  Teachers will be encouraged to find reading materials and share them with grade level teachers and others.  The Harcourt Trophies Curriculum has computer based instruction that the district may purchase with other funding or in later years of the program.

Coordination of other funding sources:  All other funding sources will be considered for additional reading resources related to the AVE Reading First Program.  Title I materials will be purchased for the elementary reading program that are related to the Reading First Program.  Title V funding will be used to add additional books to the elementary library that will be related to the program.  Our Even Start, 21st Century Learning Center Program, and all other grants funds will be considered for additional reading materials that parents and students will access to enhance the Reading First Program.  Additional professional development will be funded through Title I, special education, Title II and district 1% PDC funding. Title IID and Title VIB funding will be used to enhance technology that assists SBRR instruction in the elementary.  The Arcadia Valley PTO is very active and will assist with the purchase of additional books for the classrooms and the elementary library.  In addition, coordination will be made with Headstart, the AV Even Start Federal Program, and local district funding to make this program a success.

	275: The Arcadia Valley Elementary (AVE) Reading First Program will fully include special education teachers and students from grades Kindergarten through 12th.  All special education teachers will be included in all district in-service activities.  Currently the district has one Early Childhood teacher, one elementary LD teacher, one elementary EMH teacher, two middle school LD teachers, two middle school EMH teachers, two high school LD teachers and one high school EMH teacher.  All ten special education teachers will be included in the AVE Reading First Program.  All special education students will receive services under the program. 

All k-3 students will receive the same screening, diagnostics, instruction, and evaluation as the regular elementary students since they will be in the grade-level classroom for reading instruction.  The special education teachers will extend the same reading strategies that the students receive in the regular classroom and then employ additional strategies to assist these students.  The key concept is that all special education students will receive the same 90 minutes of reading instruction that every other student receives.  The special education teachers will assist in the regular classroom on a rotational basis as needed to assist the students they normally serve with additional help.  Based on the daily activities and the assessment plan, the special education teachers will develop supplement lessons to assist their students.  Additional materials will be provided for the use in the special education classrooms in addition to the core reading curriculum chosen by the district.  All special education teachers will have a set of instructor materials for the Harcourt Trophies Reading Curriculum.

Under the AVE Reading First Program all fourth grade through 12th grade special education students will be screened to determine their reading level and then appropriate reading strategies will be developed for each student.  These students will be screened and diagnostics will be used to determine what strategies would be best suited to each special education student's individual needs in relation to reading improvement.  Once the diagnostic and screening evaluations are completed, an individual reading plan will be developed for each student.  

The fifth objective of the AVE Reading First Program is to reduce the number of students served through special education.  Currently special education services are provided for 5 kindergarten, 3 first grade, 3 second grade, 10 third grade, and 10 fourth grade students.  In addition, Title I Reading is provided for 32 Kindergarten, 30 first, 18 second, 11 third and 12 fourth grade students.  There are 6 students receiving some phonemic assistance in Speech.
•	All federal and state grants will be coordinated to ensure maximum effort directed toward Reading First achievement.
•	All staff development will be focused on the five areas identified in Reading First, intervention, diagnostic/prescriptive models of learning, assessment to inform instruction and flexible grouping.
•	Title I and Special Education teachers will become part of the literacy team that will assist in evaluating and prescribing learning for students experiencing difficulty.
•	All tutors and reading teachers, and special education teachers will become a part of the literacy team that will assist in evaluating and prescribing learning for students experiencing difficulty.
•	Title I and Special Education programs will use components of the comprehensive, scientifically research-based reading program adopted by the district ensuring coordination of Reading First activities.
	276: Professional development will be provided to all special educational and Title I teachers that are based on SBRR:
•	All special education and Title I teachers will attend all workshops with teachers.
•	All special education and Title I teachers will be given additional training in use of intervention components of the Harcourt Trophies program.
•	All special education and Title I teachers will work with the Reading Results coordinator to develop a program of intervention for each child serviced in the Title I program.

Intervention strategies will be developed and implemented by special education teachers and Title I reading teachers based on the selected core curriculum, Harcourt Trophies as developed below:
•	Intervention components found in Trophies for kindergarten through Grade Three provide research-based instructional strategies designed to accelerate and remediate reading difficulties.
•	The intervention lessons in Trophies are designed to preteach important content and reteach previously introduced content.
•	The intervention lessons in Trophies are designed to provide supplemental practice, monitor students’ progress and provide corrective feedback.
•	Decodable texts at the proper instructional level are provided.
•	Leveled stories are provided for each anthology story at below, on, and above grade level readability.  These stories contain the identical vocabulary as the anthology, and reinforce comprehension while providing opportunity for fluency practice.
•	Kindergarten focuses on oral language development, phonemic awareness, explicit instruction in letter- sound relationship-phonics and getting ready to read. Kindergarten teachers read to students every day to promote fluency and students participate in comprehension activities such as retelling and summarizing.
•	Grade one continues direct explicit systematic phonics instruction and provides an inventory unit to review letters and sounds and high frequency words. Decodable texts reinforce the review of the letter sound relationships reviewed. Intervention in grade one includes interactive activities in word building, oral language development through an English Language Learners kit with leveled reading material; leveled reading materials reinforce and remediate phonics, vocabulary and comprehension and allow for fluency practice.
•	The intervention model in Trophies can be easily used by Title I reading specialists with ample materials provided for use in assisted guided reading.
•	Assessment opportunities are available in the Trophies intervention program.
•	The National Reading Panel found that low achieving students benefit from similar instructional techniques in phonemic awareness and phonics.  Trophies provide uniform, consistent instructional strategies in both the intervention and the regular program.
•	The assistance of Title I specialists, paraprofessionals, university volunteers and paraprofessionals will be enlisted to provide additional support to students.
•		All members of the learning community including family members will receive appropriate training in methods to promote literacy.

Limited English Proficient Students:  Currently the Arcadia Valley School District has no limited English proficient students.  The district has a written plan to accommodate any students who might enroll in the district. This plan will be updated to include the screening and diagnostic tests that all students will go through under the Reading First Program.  All new students are required at the time of enrollment to be evaluated for reading level using Accelerated Reader and the STAR Reading Assessment.  The updated plan for Limited English Proficient Students will provide better screening and additional resources once an LEP student is identified.   The English Language Learner’s kit provides instruction and step by step instruction in listening, speaking, reading, writing and grammar for students who speak another language or are in need of oral language development.  This kit will be purchased and implemented when the district identifies any LEP students.

The Arcadia Valley R-II School District will make every effort to provide additional resource people, materials and time in the school design to support special needs populations under the AVE Reading First Program.  The district realizes that special populations have the greatest needs when it comes to reading instruction and to meet our goal of EVERY child reading at grade level by the third grade, these students will need additional assistance and instruction in reading.

	277: Staff and administration:  The number of staff is sucifient to carry out this program.  Class sizes are being kept below state standards even with all the state budget cuts.  All the staff who will work in the Reading First Program are highly certified and the new reading coach will be hired to meet our high standards outlined in that section.  Our staff is in full support of the program and they realize the need to increase our reading achievement for all students.  The administration of the AVE Reading First Program will start with the superintendent, who will participate in the training and provide additional resources as needed.  The district special education coordinator and the federal programs director will attend training at the local level and as recommemded.  They will work with the teachers in their areas to increase participation and assist with additional funding.  The building principal is the primary leader of the project and will be responsible for all aspects of the program.  He will work with the coach to ensure administration and record keeping are complete.  He will also work with the reading coach to ensure that testing is completed at all levels and that instruction is based on the student evaluation.

The Reading First initiative will not be isolated from other successful reading programs throughout the targeted grade levels instead will seek to improve those programs and to influence the reading strategies of other grade levels.  If programs already in use do not conform to scientifically based research, they will no longer be employed unless they can be converted to scientifically based research.  Existing programs must be able to be converted to handle the five essential of reading and effective program elements.  It is essential that the scientifically based research be aligned to Missouri’s MAP assessment.  Any existing programs must be used for their intended purpose and align materials with a coordinated instructional sequence, practice opportunities, and explicit instruction.  Currently we use the Accelerated Reader program and this will now be used soley for sustained reading and as additional books for the library.

	278: 
Timeline and Benchmarks:  Each K-3 classroom will have a daily dedicated time of 90 minutes reading instruction including 30-40 minutes of homogenously grouped instruction with the classroom teacher.   In an elementary classroom, a minimum of 90 minutes of reading instruction, grounded in the principles of scientifically based reading research is the most effective way to reach all students.   During the 30-40 minutes instruction, the teacher will address one or more of the five essential areas of the Reading First Initiative.  This reading time includes the entire class.  During the remaining time, 50-60 minutes, students will break into smaller groups attending sessions of 15-20 minutes on topics such as segmented sounds, word building, complex blending strategies, rereads and decodable books, etc.  The small flexible groups are based upon ongoing assessment results.   The teacher will meet with three groups daily during the 50-60 minute sessions.  While not working with the teacher, students will be working in small groups at literacy centers.   It is important to strive to keep the small groups at 3-5 in number.   

The Reading coach will have major responsibility in addressing the content of the 90 minute reading period and the quality of the instruction. The Reading coach will work closely with the K-3 staff as a whole, each grade level, and on an individual basis to assure compliance to our grant.  The elementary principal will be responsible for the ultimate decision on scheduling special classes to ensure that each of the K-3 grades will be able to maintain this 90 minute period.  However, the Reading coach and the K-3 staff will provide their input in setting the schedule.   Since the elementary and middle school share special teachers, input from the middle school principal may be required, as our decisions may impact them.

The Reading coach will assist the teachers in maintaining high expectations for all students.   Both teacher and coach will assure that strategies are in place to monitor achievement at high levels.   Lack of student progress is met with a plan for interventions to accelerate student learning, and interventions are started immediately.   These adjustments may be in the form of a specific plan, but are often adjustments made in instruction.   The Reading coach may place a struggling student in a smaller group or may provide that student more instructional time on specific skills.   Student learning is maximized by actively engaging children in a variety of reading-based activities.   The way students participate during instruction may vary and the pace may be lively.   Instruction may include more opportunity for interaction between student and teacher.   The Reading coach may provide extra instruction or instruction in coordination with the teacher.   Tactics used to achieve a desired pace and lively instruction may be supplied by the Reading coach.  Benchmarks will be established for each grade level based on the Harcourt Trophies reading curriculum and the testing and assessmnet program of the project.  The benchmarks will be measured and tracked by the administrative team and the teachers in the individual classrooms.

Coordination:  Several surrounding states have established quality programs and set guidelines that can be adopted by programs in Missouri.  Arcadia Valley will actively seek assistance from those programs we consider high quality programs.  It will be the responsibility of the Reading coach and/or principal to seek and implement components from other state programs where applicable.   Kentucky’s Reading First proposal mentioned several key components that may be incorporated in our program.  One particular component was the basis for instituting a scientifically based research program.   This component may be very beneficial to Arcadia Valley as we sell our program to our parents.  The scientifically-based research components and the overall concept of the Feading First
Program will be completely integrated with all other programs in the district.  The Arcadia Valley Even Start Program is already moving to the same reading instruction.  The Parents As Teachers, the Arcadia Valley Pre-School Program, the local HeadStart, and the Early CHildhood Special Education Program will be included in local training and coordinate their work with the Reading First Program.

Continuation and resources:  this program will be sustained through Title I and local district funding after the grant period.  The Arcadia Valley Elementary is in the process of applying for school -wide status for the AVE this year.  Once we have school Wide status, we will be able to serve all students in grades K through 3rd grades with Title I funding.  It is anticipated that state funding will be completely restored with the next three years and the district has already make cuts to the local budget.  As funding returns to its normal level, the additional funds will be used to support the Reading First Program since it is the number one priority of the Arcadia Valley School District.  The Arcadia Valley School District is committed to the success of this program.  Additional funding will be made availabvle as needed to ensure that the program is successful.  

	279: Salaries:  ($63,500) The salaries for the AVE Reading First Program will cover two catagories.  The first will be $41,000 for a reading coach.  This is the salary necessary to hire a qualified applicant with the necessary experience based on a 10 month contract.  By extending the contract to ten months the reading coach will be able to work two weeks before school starts and two weeks after school ends.
Teacher stipends will be paid to the four kindergarten, four first grade, four second grade, three third grade, four special education, and three Title I teachers to attend all the required training.  These 21 teachers will be given stipends of $900 each to attend all the training for the AVE Reading First Program.  It is anticipated that the required state training, the local in-services provided by the reading coach and the professional development provided by Harcourt for the Trophies curriculum will be substantially more than 45 hours.  The teachers have agreeded that this program is important that the other hours will be used for Career Ladder, Step Ladder, or the the teachers will jonate their time to complete the training and make the program a success.

Benefits: ($11,334)
Insurance for Reading Coach:  $3,876
Retirement:  Missouri State Teacher Retirement:  11% of $59,900 = $6,589
Medicare: 1.45% of $59,900 is $869
Puchase Services:($16365)
Travel ($7,569) is estimated to cover trips to the 9 days of required training, additional training at the state and Regional RPDC level, sending three participants to the National Reading First Conference, and any other training that might be planned during the year.  Travel  to state mandated training 10 vehicles X 9 days x 150 miles X $0.25 per mile is $3,375 plus  meals of $25 per day $4,500.  Reading Coaches and reading team travel to state meetings $2,000.


Testing:
Terra Nova Testing and Dibels ($5,000)
(ERDA) Harcourt Early Reading Diagnostic Reading Assessment 4 Sets grades K-3 $949 per kit.  Total ($3,796).

Supplies: ($72,454) Based on the evaluation os various core reading series and textbooks the Arcadia Valley Elementary has chosen the Harcourt Trophies series as the curriculum for the AVE Reading First Program.  The expenditure for the curriculum in year one include:
Kindergarten  ($9,747):  the following is based on serving 100 students and 4 teachers.  The materials include:  four Teacher Support/Decoding Boxes, Ten sets of "letters and Sounds Place Mats and 10 free sets; 50 standard Handwriting Models and 50 free sets;  10 Word Builder Cards and Holders and 10 free sets; 100 Practice Book Collections; 1 ELL Resource Kit; and 1 Intervention Resource Kit.

	280: First Grade ($17,889):  the following is based on serving 100 students and 4 teachers.  The materials include: 100 Student Editions of Guess Who?, 4 free Audiotext Collections and 4 free Teacher Editions; 4 Big Book COllections wtih 4 free Big Book Audiotext COllections and 4 Little Book Collections; 10 Grade 1 Decodable Book Collections (34 books) and 10 free sets and 4 free take-Home Versions; 4 Phonics Support sets; 4 sets of Big Book of Rhymes, Letters and Word Cards, Picture Cards,and 4 free sets of Teacher's Support Packages, Decoding/Word Recognition Assessments, Read-Aloud Anthology, and Teaching Transparencies; Intervention Resource Kits for Phonmic Awareness and Word Bui9lder Cards with half free; English Lanuage Learners Resource Kit; 4 Assessment Support Packages and four sets of Holistic Reading Assessment, Reading & Language Skills AssessmentLevels 1-1 through 1-5, Decoding/Word Recognition Assessment, Oral Reading Fluency Assessment 1-6, Placement & Diagnostic Assessments, Reading/Language Skill Assessment, Standardized Test Prep for Reading  and Writing all free; 4 sets of Guided Reading Library Book Collections of 12 titles, English-Language Learners Book COllection (34 titles), English-Language Learners Book Collectio (5 each of 34 titles), Below Level Book Collection (5 each of 34 titles), On-level Book COllection (5 each of 34 titles), Advanced Level Book COllection (5 each of 34 titles) and Teachers Guides free; 

Second Grade ($17,885):   the following is based on serving 100 students and 4 teachers.   The materials include; 100 Student Edition 2-1, Just for You, 4 free Audiotect Collections; 4 free Theme Teacher Edition Collections; Throphies Big Book of Rhymes Phonics Support and 4 free Phonice Practice and Phonics Copying Books; 10 Grade 2 Decodable Book Collections of 20 books and 10 free COllections and 4 free take home versions; 4 free teacher support packages for 100 Practice Books 2-1, 100 Practice Books 2-2, 100 Language Books, 4 Grammar Jingles, 4 Read-Aloud Anthologies and 4 free sets of Decoding/Word Recognition Assessment, Teaching Transparencies, Teaching Transparencies for Langage Arts;  1 free Intervention Resource Kit, 25 Intervention Reader, Sounds of Sunshine with free Teacher's Guides, Write-On/Wipe Off Board/Phonemic Awarness kits, Word Builders Kits; English-Language Learners Resource Kit; Assessment Support Pacjkage, Consumable Assessment Packages for Reading and Language Skills 2-1, 2-2, Holistic Reading Assessment 2-1, 2-2, Oral Reading Fluency Assessment, Grades 1-6, Placement and Diagnostic Assessments, Standard Test Prep for Reading and Writing; Guided Reading Library Book Collection (1 each of 12 titles), Library Books Teacher's Guide, English Language Learners Collection (5 each of 30 titles), Below Level Book Collection (5 each of 30 titles), On-Level Book Collection (5 each of 30 titles), Advanced Level Book Collection (5 each of 30 titles), and teacher's guides.

Third Grade ($14,548):  the following is based on serving 75 students and 3 teachers.   The materials include3:  75 Student Editions 3-1, Changing Patterns and 3-2, On Your Mark, free Audiotext Collection; 3 free Theme Teachers Editions COllection; 3 free Teacher's Support Packages, 75 Practice Books 3-1, 3-2, Language Handbooks, free Teaching Transparencies and Langauge Arts Transparencies, Grammar Jingles Grades 3-5, Read-Aloud Anthologies; 3 free Phonics Practice Books and Copy Masters;Intervention Resource Kit; 3 Intervention Reader Teachers Guide, 20 Intervention Reader Bright Surprises; English-Language Leaners Resource Kit; 3 free Assessment Support Packages, with Consumable Assessment Packages for Reading & Skills Assessment 3-1 and 3-2, Holistic Reading Assessment 3-1 and 3-2, Oral Reading Fluency, Placement and Diagnostic Assessments, and Standard Test Prep for Reading and Writing; Guided Reading Library Book Collection (1 each of 12 titles), with free teacher's guide, English Language Learners Collection (5 each of 30 titles), Below Level Book Collection (5 each of 30 titles), On-Level Book Collection (5 each of 30 titles), Advanced Level Book Collection (5 each of 30 titles), and teacher's guides.

IPA Kindergarten supplemental materials ($2,420):  Frog Street SIng & Read; SIng and Read Color World Series; and SIng and Read Number Collection.

Misc Supplies for all grades($4,000): Chart paper, Dry Erase Markers, Sentence Strips, Easels, file cabinets, folders and supplies for the Reading Coach.

Software ($2,400.26):  Harcourt Trophies Technology: Instant Readers CD ROMs Grade 1, Phonics Express CD-ROM Level A, B, C and D.

Harcourt Professional Development Teacher Materials ($4,785) is connected to the free training that Harcout will provide at te local building level.  This training will allow our staff to better implement the new curriculum.  Staff will be required to attend including the leadership team and all special education teachers.  

Handneld PDAs for 21 teachers @ $200 each is $4,200.
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	35: To increase parental involvement at home and at school for all K-3 parents through a comprehensive parental involvement program that will activitley engage parents in their child's reading development.  Parents will be invited to participate in reading activities during and after school with their children, particpate in activities that enhance their child's reading at home and encourage parent/child reading in the home and at school, and be provided with information on how to increase their child's reading ability at each grade level.  Evaluation will include the number of parents who participate in reading activities as measured through checklists of the activities and their objectives, the number of parents who attend school reading activities, and the amount of reading that students complete at home.  This activity will show an increase from the baseline year of 2004-2005 and 5% each year after.
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	37: Community Profile:  The Arcadia Valley R-II School District is a rural school district in Southeast Missouri.  The Arcadia Valley is located in the Mineral Area of the Ozark Mountains and has historically been a rich mining and tourist area.  The local mine shut down in 1979 and the smelter that was located in the county closed in December of 2003.  The hospital closed three years ago resulting in the only two employers in the school district with over 50 employees now being the school and a local nursing home.  As a result, the community has an extremely high unemployment rate of over 10.1% and is losing population.  For those residents who have remained the community serves as a bedroom community with 42.4% of those with jobs working outside of the county.  The median household income is $23,782 which is 68.9% of the state average.  The per capita income is $16,144 which is 64.2% of the state average.  The most depressing figure for our county is that 49% of the adult population over the age of 25 is reported as illiterate according to the US Census. These economic conditions lead to the fact that 59.95% of the students in the Arcadia Valley Elementary School are eligible for free or reduced-price lunch and the poverty percentage has been increasing each year to 30.20% in 2004, from 27.15% in 2003, from 25.63% in 2002.  In spite of the economic conditions the Arcadia Valley R-II School District continues to have exemplary programs and high achievement in most areas.  For the 2002-2003 school year the district was awarded academic distinction and for 2003-2004 we just missed the designation by meeting 10 of the 12 criteria on our Annual Performance Report (APR).  Elementary reading is one of the two areas that the district failed to meet the criteria for the APR and needs to make additional improvement.  Although the building is not targeted for improvement under Title I, reading in our elementary is our great need.

District/Building Profile: The Arcadia Valley R-II School District is comprised of four buildings on a single campus.  There is one elementary building with grades kindergarten through fourth (enrollment 397), a middle school for grades fifth through eighth (enrollment 348), a high school with grades ninth through twelfth (enrollment 361)  and an area vocational school that serves eight school districts.  The District has been innovative in many areas including technology, technology integration, professional development, and after-school programming.  However, the District has and continues to have problems in teaching reading to all students. The test scores indicate that there is still a need to improve reading.




